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Background of the RDSPD Peer Review Project 

Since the initial pilot review in 2006, 54 programs have participated in 144 peer reviews. Many thanks 
to John Bond and Dan Diffee for all of your amazing work getting this set up and maintained, as well as 
to the RDSPD staff who have participated in the Peer Review Process with the goal of improving 
outcomes for the students they serve. 

RDSPD Project Update 2021 

After 15 years of implementing the RDSPD Peer Review process, it was time to update it. Between 
changes in federal guidance, state programs, and education in general, the process went through a 
very rigorous review to determine which components were still applicable, which should be revised, 
and which should be changed. 

The RDSPD Program Review Process has evolved from a site visit and feedback from peers every four 
years to a process that depends heavily on program self-reflection. The peer review will continue as 
one small component of the four-year continuous improvement process. Our hope is that the process 
will continue to help programs grow as they meet the needs of their students. THE KIDS DESERVE IT!  

https://txssn.org/RDSPDREVIEW
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Acronym Glossary 
• AI Auditory Impairment 

• ARD Admission, Review, and Dismissal 

• DB Deafblind 

• DHH Deaf or Hard of Hearing 

• ECI Early Childhood Intervention 

• ESC Educational Service Center 

• FAPE Free and Appropriate Public Education 

• FIE Full Individual Evaluation 

• HAT Hearing Assistive Technology 

• IDEA Individuals with Disabilities Education Act 

• IEP Individualized Education Program 

• IFSP Individual Family Service Plan 

• JCIH Joint Commission on Infant Hearing 

• LRE Least Restrictive Environment 

• Pre-K Prekindergarten 

• RDSPD Regional Day School Program for the Deaf 

• SOC State Outreach Center 

• SSA Shared Services Arrangements 

• TAC Texas Administrative Code 

• TEA Texas Education Agency 

• TEC Texas Education Code 

• TSD Texas School for the Deaf 

• TxSSN Texas Sensory Support Network 

• VI Visual Impairment 
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Overview of the RDSPD Program Review Process 
The RDSPD Program Review Process is a multi-phase continuous improvement process 
designed to assist the growth of a Regional Day School Program for the Deaf (RDSPD). It is 
conducted by the program and supported by a team of individuals who are familiar with the 
operations of an RDSPD. These individuals, called peer reviewers, provide support by 
analyzing data, reviewing procedures, and using that information to provide considerations 
for areas to target as the program develops its action plan for continuous improvement. 

The RDSPD Program Review Process assesses 
the program excellence indicators mandated 
by Texas Education Code (TEC) § 29.313, which 
are aligned with the essential principles for 
effective education of students who are deaf 
or hard of hearing (DHH). These principles are 
described in detail in Optimizing Outcomes for 
Students who are Deaf or Hard of Hearing: 
Educational Service Guidelines (National State Directors of Special Education 2018). 

  

The RDSPD Program Review 
Process is conducted in multiple 
phases over four years. 
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RDSPD Program Review Purpose 

The Texas Deaf Child Bill of Rights (DCBR), Texas 
Education Code §§29.300-29.315, is specific state law that 
recognizes “that it is essential for the well-being and 
growth of students who are deaf or hard of hearing that 
educational programs recognize the unique nature of 
deafness and the hard-of-hearing condition and ensure 
that all students who are deaf or hard of hearing have 
appropriate, ongoing, and fully accessible educational 
opportunities.”  

Students who are DHH have the right to a free and appropriate public education in which 
their unique communication mode is respected, used, and developed to an appropriate level 
of proficiency and in which they are provided the same access to high-quality instruction as 
their same-age peers. Providing an education that cultivates the optimal development of 
students who are DHH is complex, and educators often find the process arduous. 

 

TEC § 29.313. Evaluation of Programs 

Each school district must provide 
continuous evaluation of the 
effectiveness of programs of the district 
for students who are deaf or hard of 
hearing. If practicable, evaluations shall 
follow program excellence indicators 
established by the agency. 

The Texas Education Agency (TEA) has supported the RDSPD Program Review Process through 
the Texas Sensory Support Network: Deaf and Hard of Hearing (TxSSN: DHH) Services in order 
to help RDSPDs meet this requirement. The process guides the program as staff members 
reflect on their current practices and consider areas for growth. The seven domains — areas 
of focus referred to throughout the process — are aligned with the essential principles for 
effective education of students who are DHH. These principles are described in detail in 
Optimizing Outcomes for Students who are Deaf or Hard of Hearing: Educational Service 
Guidelines, which was published by the National Association of State Directors of Special 
Education (NASDSE) in 2018 and which updated the guidelines previously published in 1994 
and 2006. 

  

https://txssn.org/RDSPDREVIEW
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#:%7E:text=Sec.%2029.302.%20%20FINDINGS
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#:%7E:text=Sec.%2029.302.%20%20FINDINGS
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#:%7E:text=Sec.%2029.313
https://esc11net-my.sharepoint.com/personal/stiggs_esc11_net/Documents/SOW%20Activities%20in%20process/RDSPD%20Program%20Review/Original%20Pilot%20Word%20Documents/bit.ly/dhhoutcomes
https://esc11net-my.sharepoint.com/personal/stiggs_esc11_net/Documents/SOW%20Activities%20in%20process/RDSPD%20Program%20Review/Original%20Pilot%20Word%20Documents/bit.ly/dhhoutcomes
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RDSPD Program Review 

Indicators 

Educational services for students who are DHH 
should provide communication-driven, 
educational programming that meets high 
academic standards and supports the social and 
emotional development of learners. When this 
programming is implemented effectively, student 
outcomes are improved. 

The RDSPD Program Review Process takes this 
into consideration, and 34 indicators have been 
identified as essential components of an effective 
program for students who are DHH. These 
indicators have been organized into seven 
domains:  

• early identification and intervention,  
• assessment for special education,  
• student programming and placement,  
• student instruction,  
• progress monitoring,  
• program-wide policies and procedures, and  
• qualified providers.  

Each indicator includes guiding questions to help 
clarify the intent of the indicator. A list of possible 
artifacts and rubrics have also been developed 
and are located in the appendices.  

Development of these indicators was inspired by 
two important documents in our field: Optimizing 
Outcomes for Students who are Deaf or Hard of 
Hearing: Educational Service Guidelines (NASDSE 
2018) and National Agenda: Moving Forward on 
Achieving Educational Equality for Deaf and Hard of 
Hearing Students (2005). 

 

PLEASE NOTE! 
The RDSPD Program 
Review is not designed 
to be used to monitor 
systems compliance or to 
support the regulatory 
functions of the TEA. The 
review focuses on 
program components 
rather than compliance. 
The final summary from 
the Peer Review team 
serves as reflective 
guides to help staff 
identify goals and 
develop an action plan 
that strengthens the 
current program. This 
process is designed to 
refine a collaborative 
vision for the program 
and create an action plan 
that reflects a shared 
responsibility for student 
success. It should serve 
as baseline data to guide 
future discussions. 
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Domain 1: Early Identification and Intervention 

“Early language development is critical to cognition, literacy, and academic 
achievement. The first five years of a child’s life are critical for language 
development. Language competence, whether spoken and/or signed, is the 
foundation upon which social-communication and social-cognitive skills are 
developed, and it underlies literacy and academic achievement. Students who are 
also English language learners may require additional program supports and 
services.” – Optimizing Outcomes Principle 4 

Indicator 1.1 Early Identification and Child Find 

How do the Local Education Agency (LEA), RDSPD program administrator, and early 
interventionist learn about new referrals, and how do they follow up with collaborative 
partners to ensure timely services are in place? 

Indicator 1.2 Comprehensive Information, Support, and Services 

What types of information, support, and services that are aligned with best practices are 
provided to families? 

Indicator 1.3 Effective Transition from Part C to Part B Services 

Are the quantity and quality of the assessments at the transition from Part C to Part B 
thorough enough to identify gaps in language, listening, communication, and learning skills? 

Indicator 1.4 Monitoring Language and Communication Outcomes 

Are developmental milestones, including language, assessed at regular intervals in the early 
intervention program? 

Indicator 1.5 Qualified Early Intervention Providers 

Are providers of early intervention services (parent advisors, audiologists) for families of 
infants and toddlers knowledgeable in early childhood deaf education? 

Does this include assessment of language and communication development (signed, spoken, 
or both) and strategies for developing skills in these areas? 

  

https://txssn.org/RDSPDREVIEW
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Domain 2: Assessment for Special Education 

Key Points Evaluation and Eligibility - Optimizing Outcomes 

A thorough assessment is needed for eligibility determination to uncover any potential 
language and learning gaps or other situations that affect progress. 

Do not underestimate the impact of compromised hearing ability; minimal, mild, unilateral, 
or single-sided deafness conditions can have the same consequences as more significant 
hearing loss and deafness. 

The expertise of the multidisciplinary team is essential. For students with complex needs, 
additional expertise may be necessary. 

Indicator 2.1 Assessment of Academic Performance 

Are the deaf education staff involved in the full individual evaluation (FIE) process, including 
determining communication access as well as the accommodations and modifications necessary to 
access the evaluations? 
Is the assessment team knowledgeable about how to choose evaluations appropriate for students 
who are DHH and how to interpret results when using assessments that have not included students 
who are DHH in the norming group? 

Indicator 2.2 Assessment of Functional Performance and DHH-Specific Skills 

Is the impact on language, learning, social, emotional, and/or communication access of each 
student’s hearing status considered? 
Is the topic of self-advocacy addressed? 
Are transition skills assessed using age-appropriate tools? 

Indicator 2.3 Assessment of Language and Communication 

Do assessment plans for language and communication include expressive and receptive 
communication in a variety of modes? 
Is there a program-wide plan that includes timelines for various assessments as well as assigned 
staff to complete assessments and lists of possible tools for each area? 

Indicator 2.4 Assessment of Amplification and Hearing Assistive Technology 
Needs 

Is a functional listening evaluation used to determine how amplification devices and hearing 
assistive technology (HAT) can benefit the student in the classroom and in other environments? 
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Domain 3: Student Programming and Placement 

“The least restrictive environment (LRE) is driven by a student’s language, communication, 
academic, and social needs. Full inclusion may not be the LRE for students who are DHH. An 
environment is restrictive unless it provides full, direct, and clear access to meaningful 
language, communication, instruction, and social opportunities. Decision-makers must be 
knowledgeable about the full continuum of available options, including special schools for 
the deaf on a full or part-time basis.” – Optimizing Outcomes Principle 6 

Indicator 3.1 Parents as Partners 

What specific strategies are used to include parents in all levels of planning and decision making for 
their children and to ensure parents’ preferences and choices are valued throughout individualized 
education program (IEP) planning? (e.g., feedback actively sought; pre-meetings encouraged before 
admission, review, and dismissal (ARD) meetings; collaborative goal-writing sessions held) 

Indicator 3.2 Least Restrictive Environment 

What process does the program use to determine the placement for a student that is in the LRE? 

Indicator 3.3 Communication Access 

How does the program ensure that individual student needs are met through access to meaningful 
language, communication, instruction, and social opportunities in both classrooms and 
extracurricular activities? 

Indicator 3.4 Community and Agency Resources 

Does the school district collaborate with various state agencies and programs to provide a seamless 
continuum of placements, services, and supports for children and their families through age 21? 

How do the program and agencies collaborate to help students prepare for post-secondary 
education, employment, and independent living activities? 

Indicator 3.5 Secondary Transition 

Are students involved in their transition planning? Do their IEPs include the course of study/ 
schedule of services needed to assist students in meeting desired post-secondary outcomes? 

  

https://txssn.org/RDSPDREVIEW
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Domain 4: Student Instruction 

“Instruction and accommodations should be individually designed to help students use their 
strengths to become confident and independent. Assistive technologies provide critical access that 
can mitigate the effects of deafness or reduced hearing. Although students who are DHH have 
diverse needs, there is a growing body of specific evidence-based practices as well as practices 
utilized in general education and special education that can be modified for students who are DHH. 
Use of evidence-based practices increases accountability for instruction and learning.” – Optimizing 
Outcomes Principle 5 

Indicator 4.1 Instructional Technology 

Are classroom technologies used to enhance instruction? 

Indicator 4.2 Student-Centered Planning 

Is there an expectation for data-informed instruction that considers each student’s evaluation data 
and IEP and is adapted based on student progress? 

Indicator 4.3 Access to the General Curriculum 

Do teachers and administrators have high expectations for all students, and are teachers addressing 
grade-level standards? 

Indicator 4.4 Access to DHH-Specific Programming 

Do opportunities exist within the school district for specialized instruction in the expanded core 
curriculum for students who are DHH (ECC-DHH) that address areas unique to students who are 
DHH (e.g., use of HAT, self-advocacy, social skills, communication repair)? 

Indicator 4.5 Literacy Skills 

Do literacy instruction and materials include the developmentally appropriate core components of 
literacy (e.g., phonological and phonemic awareness; alphabet knowledge and print concepts; 
handwriting; phonics, decoding, and encoding; syllabication and morphemic analysis; reading 
fluency; comprehension of literary and informational texts; vocabulary; and foundational writing 
skills and composition)? 

Indicator 4.6 Amplification Devices and Hearing Assistive Technology 

Are the recommended amplification devices (hearing aids, cochlear implants, and/or bone 
conduction aids) and HAT used with fidelity? 
Are the amplification devices and HAT monitored daily for potential issues (e.g., dead batteries, 
feedback)? 
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Domain 5: Progress Monitoring 

“Language, literacy, academic progress, and social-emotional wellness should be monitored 
frequently and reported according to the same requirements for all students. For most students 
who are DHH, goals and services should minimally result in one year’s growth in one year based on 
relevant assessment and progress monitoring tools.” – Optimizing Outcomes Principle 7 

Indicator 5.1 Progress Monitoring - Communication Proficiency 

What methods are used to ensure that students are making progress in their language 
development? 

Indicator 5.2 Progress Monitoring - Progress in Grade-Level Standards 

What methods are used to ensure that students are making progress in grade-level standards? 

Indicator 5.3 Progress Monitoring - Literacy Skills 

What methods are used to ensure that students are making progress in their literacy skills? 

  

https://txssn.org/RDSPDREVIEW
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Domain 6: Program-Wide Policies and Procedures 

“Students who are DHH are diverse, encompassing a wide range of abilities, learning styles, and 
often co-occurring disabilities. Schools are required to make available a full continuum of services 
individualized to the needs of each student for full engagement in all the school’s programs, 
including educational and extracurricular activities.” – Optimizing Outcomes Principle 1 

Indicator 6.1 Program-Wide Communication Plan 

How is the program implementing the Communication Plan to meet the individual needs of 
students who are DHH? 

Indicator 6.2 Family Supports 

What supports are provided to families to increase their capacity to meet the individual needs of 
their DHH child? 

Indicator 6.3 Amplification Device and Hearing Assistive Technology Maintenance 

How does the program ensure that students have access to amplification devices and HAT that 
function appropriately? 

Indicator 6.4 Staff Collaboration 

What opportunities are provided to allow for networking and program planning with other deaf 
educators throughout the program? 

Indicator 6.5 DHH Assistive Technology Equipment (Telecommunications and 
Visual Alerts) 

What assistive technology equipment is available on campuses to ensure environmental and 
telecommunication accessibility to students who are DHH? 

Indicator 6.6 Staff Appraisal 

How are programs providing evaluations and follow-up supports that ensure staff members have 
maximum access to professional growth? 
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Domain 7: Qualified Providers 

“Early intervention providers, teachers of the deaf, and specialized instructional support personnel 
are the primary providers supporting students throughout their developmental and educational 
programs. These providers must meet professional standards that include the minimum 
qualifications and ongoing performance evaluations and be provided with relevant professional 
development opportunities.” – Optimizing Outcomes Principle 9 

Indicator 7.1 Appropriate Licensure or Certification and Training for All DHH Staff 

How does the program ensure that staff is highly qualified and holds the appropriate certifications 
or licensure for their position? 

Indicator 7.2 Communication Proficiency of Staff 

Are staff members proficient in the communication modes used by their students? 

Indicator 7.3 Recruitment and Retention 

What efforts are being made to recruit highly qualified staff and to increase the retention of current 
staff members? 

Indicator 7.4 Professional Development - Deaf and Hard of Hearing 

How is the program ensuring that staff is continuing to develop specialized expertise to address the 
unique language, communication, and social needs of students? 

Indicator 7.5 Professional Development - General Curriculum and Instructional 
Strategies 

How is the program ensuring that the staff is familiar with the curriculum and instructional 
strategies that are appropriate for all students? 

  

https://txssn.org/RDSPDREVIEW
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RDSPD Program Review Support Team 
Texas code requires districts to evaluate their RDSPDs to determine their effectiveness, so the 
TxSSN has ensured that supports are in place to guide each program through the process. 
The RDSPD Program Review Process is facilitated by the program review coordinator and 
supported by a team of volunteer peer reviewers. 

Program Review Coordinator 
The program review coordinator has been contracted by the TxSSN to facilitate the RDSPD 
Program Review Process. The coordinator supports the RDSPD program administrators as 
they schedule and begin their program review. The coordinator handles all of the details, 
including but not limited to creating the process-at-a-glance schedule, sending out reminders, 
setting up the program’s review library, scheduling peer review teams, handling travel 
arrangements, and analyzing data. The TxSSN DHH Lead and the program review coordinator 
will collaborate to arrange for follow-up technical assistance and professional development as 
needed. 

Peer Review Team 
The RDSPD Program Review Process provides RDSPDs with the opportunity to reflect on their 
program, identifying strengths and addressing areas for growth. This process is supported by 
colleagues from other RDSPDs, Education Service Centers (ESCs), and consultants who are 
familiar with the operations of an RDSPD. These colleagues, called peer reviewers, provide an 
accurate and objective description of the current program while also supporting the program 
by analyzing data, reviewing procedures, and giving data-based suggestions for programs to 
consider as they develop their action plans. 

While every site visit will have different peer review team members, all peer reviewers have a 
working knowledge of programmatic considerations for students who are DHH. Team 
members are also flexible, objective, and able to provide positive feedback while always 
having the utmost regard for the confidentiality of student information and data obtained 
while conducting the peer review. 

One member of the peer review team is designated as the peer review team lead. The team 
lead is the liaison with the RDSPD program administrator and is responsible for helping to 
create the schedule for the visit, facilitate the completion of the summary, and follow up with 
the administrator after the site visit to offer support for developing the action plan, as 
needed. 
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Peer Reviewer Qualifications 
Peer review team members hold certifications to work 
with students who are DHH and may include ESC 
personnel, administrators from other RDSPDs, and 
outside consultants. Administrators and ESC personnel 
who are not DHH certified may observe the process to 
assist with their professional growth. RDSPD program 
administrators are all encouraged to participate in at 
least one peer review team annually to help them better 
understand the process while also learning from and 
with other programs. 

Roles and Responsibilities of Support Team 
and Program 

Program Review 
Coordinator 

RDSPD Program 
Administrators & 
Staff 

Peer Review Team 
Lead Peer Reviewers 

• Schedule review 
timeline with 
program 

• Organize program 
review library 

• Establish peer 
review teams 

• Assist with creating 
action plan 

• Coordinate follow-
up technical 
assistance, as 
needed 

• Gather artifacts 

• Complete program 
self-reflection 

• Distribute surveys 

• Create a site visit 
schedule 

• Create an action 
plan 

• Implement action 
plan 

• Annually conduct 
program self-
reflection 

• Annually review 
and update action 
plan 

• Organize data 

• Develop team 
assignments 

• Present draft 
summary 

• Finalize summary 

• Assist with creating 
action plan 

• Analyze data 

• Participate in 
stakeholder 
conversations and 
staff visits 

• Use data to 
summarize findings 

• Provide 
considerations for 
creating an action 
plan 

  

Peer reviewers agree 
to adhere to the 
strictest 
confidentiality 
regarding all data 
gathered, reviewed, 
and reported. 

https://txssn.org/RDSPDREVIEW
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Overview of Phases 

 
 

  

The RDSPD Program Review Process is conducted 
in multiple phases over four years. 
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Phase 1: Data Collection and Preparation 
Programs engage in a reflective component by collecting requested artifacts, completing 
surveys and self-reflections, and participating in virtual staff chats with the peer review team. 
Phase 1 starts in the year before the site visit. Collected data are uploaded to the program’s 
review library and will be analyzed by the peer reviewers in preparation for the site visit. 

Phase 2: Site Visit and Program Review Summary 
The site visit is conducted to collect objective and observable data to add to the artifacts 
gathered in Phase 1. The site visit may include, but is not limited to, classroom visits, follow-up 
conversations with staff members, and meetings with district administrators. The number of 
days identified to complete Phase 2 will largely depend on the size of the program and the 
number of reviewers, though most reviews take place over two days. 

The peer reviewers will summarize the data, highlighting strengths and providing discussion 
points to consider when creating their action plan. The draft summary will be shared with the 
RDSPD program administrator in the final meeting during the site visit. RDSPD program 
administrators will have the opportunity to ask for clarification and provide additional 
information before the final summary is submitted. The final summary will be uploaded to the 
program’s review library within 10 business days of the site visit, depending on any 
clarifications or additions that are needed. 

Phase 3: Action Plan 
RDSPD program staff will use the summary to begin discussions and determine which 
considerations to address in their action plan. The action plan will address needed areas of 
growth and will include measurable objectives to address the outcomes, including activities 
and professional development, required resources, and timelines for implementation. The 
peer review team lead and program review coordinator will follow up with the RDSPD 
program administrator to discuss supports available to the program as the staff develops and 
implements the action plan. It is suggested that the plan is drafted within two months of the 
site visit. The final action plan will be uploaded to the program’s review library within four 
months of the site visit. 

Phase 4: Implementation and Program Self-Reflection 
The next three years of the cycle involve the implementation of the action plan. Program staff 
will have the opportunity to reflect on and update their plan as they complete annual 
program self-reflections. These self-reflections will be uploaded to the program’s review 
library. 

  

https://txssn.org/RDSPDREVIEW
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Meet Texas RDSPD 

Throughout this manual, we will be following Texas RDSPD, a sample program, as they go 
through the RDSPD Program Review Process. The Texas RDSPD has five other districts that 
comprise its Shared Services Arrangement (SSA). At three cluster campuses in Texas ISD, 24 
students are served by 6 teachers, 2 paraprofessionals, and 12 interpreters. Four itinerant 
teachers work with 12 families of infants and toddlers in their homes, as well as 33 students 
on their home campuses. An additional 96 students receive consult services. Texas RDSPD 
has a program administrator, an administrative assistant, and an audiologist, all of whom 
are full-time staff members with the RDSPD. 

Case Study: Texas RDSPD Program Profile 
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Phase 1: Prepare 
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Getting Started 
The RDSPD Program Review Process begins when the program review coordinator contacts 
the RDSPD program administrator to schedule the site visit a year in advance. At that time, 
the RDSPD program will receive access to the program’s review library (the virtual 
environment where they will find helpful information about the RDSPD Program Review 
Process), including instructions, checklists, expectations, contact information, and more.  

It is strongly encouraged that the RDSPD program administrator invites the members of the 
RDSPD SSA board and district administrators to be involved in the preparation, review, and 
collaboration for the Program Review Process. Their levels of participation will differ 
depending on the program. SSA board members may be involved in the Program Review 
Process by requesting that particular processes and procedures be reviewed for best 
practices and efficiency or by providing information about collaboration that has been 
especially effective but are not limited to any particular method of involvement. District 
administrators who have been involved in previous reviews have included the building 
principals, special education coordinators and directors, directors of curriculum, and 
superintendents. 
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Review at a Glance 
The program review coordinator will create a suggested “review-at-a-glance” that is specifically 
designed for the program based on the date of the site visit and any events that impact the 
calendar (e.g., holiday breaks, state testing). This calendar can be used to make the 
preparation process more streamlined. The coordinator and the RDSPD program 
administrator will discuss the document and revise as needed. 

Case Study: Texas RDSPD Review at a Glance 

 

The program review coordinator and RDSPD program administrator 
chose April 15 for the site visit. The program review coordinator 
developed the schedule for Phases 1 and 2.  

Month Activity Due Date 

April Set a date for site visit to happen in one year  

May Complete program self-reflection May 31 

October Start gathering artifacts, submitting as gathered March 15 

January Send surveys/self-reflections to staff February 15 

March Send family/ stakeholder surveys March 15 

 Virtual staff chats April 7 

April Schedule for site visit April 7 

Week of April 15 Site Visit Week!  

  

https://txssn.org/RDSPDREVIEW
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Program Self-Reflection  
The staff will then collaborate to complete a program self-reflection which provides them an 
opportunity to reflect on the program strengths and needed areas of growth. This self-
reflection will help the program as they set goals, and it will be updated annually. 

Case Study: Texas RDSPD Program Self-Reflection  

 

RDSPD program administrator met with staff in small groups to have 
discussions to complete the program self-reflection. They took a month to 
complete the self-reflection in order to ensure that all domains were 
addressed. Staff made notes on areas with gaps or areas of concern for the 
team. 

Domain 2: Assessment for Special Education 

Indicator Concept 
Meeting the 
Practice 

Gap in 
Practice 

2.1 Academic 
Performance 

The RDSPD implements a systematic, 
consistent assessment process for evaluating 
student academic performance, including 
processes for choosing assessment tools, 
using accommodations, and interpreting 
results. 

Use multi-
disciplinary team, 
including teacher of 
students who are 
deaf or hard of 
hearing (TODHH) 

No written 
procedures/ 
guidelines 

2.2 Functional 
Performance 

The RDSPD routinely includes assessment 
processes that include functional and 
transition skills (e.g., knowledge of hearing 
level, audiogram, and listening technology as 
well as self-determination and social skills) as 
part of a student’s FIE. 

 Weak area 
for us! 

2.3 Language/ 
Communication 

RDSPD systematically and consistently 
implements comprehensive assessment 
procedures of language and communication 
as part of the FIE, including assessing students’ 
receptive and expressive language abilities 
and communication mode. 

√  

2.4 Amplification 
and Hearing 
Assistive 
Technology 
Needs 

The program provides qualified audiology 
professionals to evaluate, monitor, and meet 
the ongoing and changing amplification and 
HAT needs of each student on a regularly 
scheduled basis that eliminates wait for 
services. 

YES - full time 
educational 
audiologist on 
staff 
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Artifacts 
Starting six months before the site visit, program staff will begin collecting artifacts. Artifacts 
are documents that show how the program is implementing a given indicator. They can vary 
widely and are not limited to the suggestions provided on the program review rubric. As the 
staff members review the indicators and gather their artifacts, they reflect on their strengths 
and areas of need, making notes to use when it is time to plan. The collected data will be 
uploaded to the program’s review library for the peer reviewers to analyze in preparation for 
the site visit. 

The program must submit any artifacts they wish to be analyzed and added to the draft 
summary one month prior to the site visit. Artifacts uploaded after that time may or may not 
be included in the final summary, depending on the upload date. The program must make 
sure that any information uploaded does NOT include identifying student information. 

Case Study: Texas RDSPD Artifacts and Notes 

 

 Program procedures and timelines for communication evaluations, 
including evaluation template, suggested evaluations, staff to be involved, 
and report template 

 Copy of redacted student evaluations (annual, 3 year, and infant/toddler 
progress) 

 Copy of audiologist’s licensure 
 Audiologist’s schedule for a month 
 Written procedures for timeline of evaluations, replacing ear molds, 

repairing equipment as needed, annual maintenance 

https://txssn.org/RDSPDREVIEW
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Self-Reflections and Surveys 
This point in the process begins with the staff self-reflection and climate survey. The self-
reflection provides staff with the opportunity to consider their confidence levels in addressing 
each of the indicators as well as to consider their training in topics specific to their field. The 
self-reflection will be completed online, with questions tailored to each staff member’s role. 
The completed self-reflection can be saved as a PDF to include in each staff member’s 
personal growth portfolio. Trends will be identified and provided in the summary for 
consideration. 

The climate survey addresses questions about how supports are provided to students who 
are DHH by an individual staff member as well as at a campus level and a program level. 
Individual responses to the survey are confidential and will not be shared. Responses will be 
summarized by campus and by program. The information will be analyzed to determine if 
there is a trend that may be helpful when creating the action plan. While this data does not 
directly address the domains, staff climate is an essential consideration in successful 
implementation of processes and procedures. 

Families will be invited to complete a survey that addresses topics specific to DHH children 
and their families. The survey will be provided online as well as in hard copy, with instructions 
in English and Spanish provided in paper and electronic formats. Families also have an 
opportunity to request a conversation with a member of the peer review team should they 
wish to directly discuss their experiences with the program, the parts they have most 
benefited from, and what they wish to see improved. 
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An additional survey will be provided electronically for feedback from members of the SSA 
management board and LEA administrators. This survey addresses SSA processes, 
collaboration between agencies, supports and/or training needed, etc. These stakeholders 
also have an opportunity to request a conversation with a peer reviewer in order to provide 
direct feedback. 

Case Study: Texas RDSPD Survey Submissions 

 
  

https://txssn.org/RDSPDREVIEW
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Staff Chat 
Once the staff self-reflection and climate surveys have been completed, peer reviewers will 
meet virtually with staff members to have one-on-one conversations. The staff chat provides 
staff members and peer reviewers an opportunity to connect before the site visit in an 
informal manner. This helps set the tone for the site visit. The conversation will include 
discussions of the staff member’s role, what he or she enjoys or doesn’t enjoy about the job, 
and what types of professional learning would be helpful. The peer reviewer will also 
ascertain how the classroom visit can be used to support the staff member, either by giving 
particular feedback requested by the staff member or by providing general feedback. While 
the discussion will not specifically address the domains, the information will be analyzed to 
determine if there is a trend that may be helpful when creating the action plan. 

Case Study: Texas RDSPD Staff Chat Feedback 

 

RDSPD teacher: “Though we were told this wasn’t an interview, that is still 
what I was expecting! We had a great conversation, very casual and 
comfortable. We talked about my role and favorite things about the job 
as well as what I could do without, what training I had before starting to 
teach in deaf ed, and any further training I felt like I might need to 
continue growing as a professional. I am to let the peer review team know 
if I would like them to watch for anything during the classroom visit that I 
would like feedback about or want to show off. I had been dreading 
having a stranger observing me again, but now I am looking forward to 
the visit.” 
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Planning the Schedule for the Site Visit 
The peer review team lead and RDSPD program administrator will collaborate to create a 
schedule for the site visit. The schedule will include opening and closing meetings with 
program and district administrators, classroom visits, and conversations with administrators 
and/or families as needed. The team lead will add sessions for the team to work on the 
summary. 

Case Study: Texas RDSPD Phase 1 Feedback 

 

RDSPD program administrator: “We are ready and excited for the 
site visit! The staff found that the preparation they have done really 
helped them to recognize some areas that need to be addressed, 
as well as which ones they should be bragging about!” 
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Phase 2: The Site Visit 
  

https://txssn.org/RDSPDREVIEW


32 | P A G E  RDSPD PROGRAM REVIEW GUIDE 

   

  

RDSPD PROGRAM REVIEW PILOT 2021 ©Texas Sensory Support Network  

 

Site Visit Schedule 
The site visit is conducted to collect objective and observable data to add to the 
documentation gathered in Phase 1. The site visit may include, but is not limited to, classroom 
visits, follow-ups with staff members, and conversations with district administrators. The 
number of days identified to complete Phase 2 will largely depend on the size of the program 
and the number of reviewers; however, most site visits take place over two days. 

Before the site visit, the RDSPD program administrator and the peer review team lead will 
work together to determine the site visit schedule. The schedule will include opening and 
closing meetings with program and district administrators, classroom visits, and 
conversations with administrators and/or families as needed. The peer review team lead will 
schedule sessions for the peer reviewers to work on the summary. 

Case Study: Texas RDSPD Schedule for One Peer Reviewer 

 

Three reviewers were present for the site visit. They met with the RDSPD 
program administrator and other administrators before separating to 
visit classrooms. They spent two days visiting classrooms and meeting 
with administrators.  

Date Time Location & Room 
Number 

Teacher/ Staff Teacher’s 
Assignment 

Purpose 

4/15 9:00 - 
11:30 

Special Education 
Office - Room #23 

Administrators  Opening Meeting 

4/15 1:00 - 
1:20 

Texas Elementary 
School - Room 
#438A 

Teacher Early 
Childhood 

Peer Visit 

4/15 1:30 - 
2:00 

Texas Elementary 
School - Room 
#418 

Teacher K-2  

4/15 2:15 - 
3:00 

Texas Elementary 
School - Portable 
Building # 4 

Teachers and 
interpreter 

General 
education 
with 
interpreter 
and 
inclusion 
support 

(*during staff chat, 
each asked for 
feedback with how 
the interpreter and 
TODHH can be 
collaborating to 
provide inclusion 
support) 
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Opening Conversation 
The site visit will begin with a conversation between the RDSPD program administrator and 
the peer review team. This time will be used to discuss any follow-up information that the 
team may need, any requests the administrators may have regarding areas to look into, and 
conversations that have been requested by families and/or administrators. RDSPD program 
administrators will have an opportunity to share information about how their responses on 
the program self-reflection may have changed as the staff gathered artifacts and reflected on 
the procedures being implemented. 

Classroom Visits 
Each peer reviewer conducts brief visits to all RDSPD classrooms. Visits typically range from 
20–30 minutes each. During the staff chats, the teachers were asked if there was something in 
particular they wanted feedback on or if there was something they wanted to show off. If the 
teacher has not provided a particular area of interest, peer reviewers will provide general 
feedback on what they observed. 

Follow-up Conversations (as needed) 
When they completed the survey, families and administrators were provided the opportunity 
to request a conversation with a peer reviewer. These conversations will be integrated into 
the site visit schedule as needed. 

Peer Review Summary 
The program review coordinator and peer review team will analyze the data as it is submitted 
and use it to draft the summary prior to the site visit. As additional data is acquired, that 
information will be included. The RDSPD Program Review Rubric is used to guide the team in 
writing the summary. They use the analyzed data and any additional information that is 
collected to determine at which level the program is implementing each indicator. 

Once the program has been assigned a level of exemplary, proficient, or developing for a 
given indicator, the team will summarize the current efforts that support the level assigned. 
They will then highlight innovative practices in use and suggest discussion points to be 
considered during the upcoming phases.  

https://txssn.org/RDSPDREVIEW
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Closing Meeting with Administrators 
The peer review team will meet once more with district administrators at the conclusion of 
the visit. They will share the draft of the summary and discuss next steps for the program. 
Administrators will have the opportunity to ask for clarification and provide additional 
information before the final summary is submitted. The final summary will be uploaded to the 
program’s review library within 10 business days of the site visit, depending on any 
clarifications or additions that are needed. 

The RDSPD program administrator is strongly encouraged to share this information with the 
director of special education or individuals who can commit the resources necessary to 
initiate the continuous improvement process. The review summary is confidential and will not 
be reported to any agency or individual outside the RDSPD without the consent of the RDSPD 
program coordinator. 

Case Study: Texas RDSPD Program Review Summary for Indicator 2 

 

The RDSPD program administrator invited the district 
superintendent, special education director, and special education 
coordinator to the closing meeting. The summary provided some 
good suggestions for next steps and supported the program’s 
thoughts on where they should focus their efforts. 

Indicator 2.1: Assessment of Academic 
Performance 

Sources of evidence: 

• Copies of redacted student evaluations to 
demonstrate tools used, members of 
multidisciplinary team, accommodations 
used, and reporting non-standardized 
results 

Proficient 

The RDSPD implements a systematic, consistent 
assessment process for evaluating student 
academic performance, including processes for 
choosing assessment tools, using 
accommodations, and interpreting results. 

Indicator 2.2: Assessment of Functional 
Performance/DHH-Specific Skills  
Sources of evidence: 

• Feedback on program self-reflection 

Developing 
It is not clearly evident that there are 
assessment procedures that include evaluating 
functional skills, and functional skills are not 
consistently included in the FIE. 
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Indicator 2.3: Assessment of Language and 
Communication 
Sources of evidence: 

• Program procedures and timelines for 
communication evaluations, including 
evaluation template, suggested 
evaluations, staff to be involved, and report 
template 

• Copies of redacted student evaluations 
(annual, 3 year, and infant/toddler 
progress) 

Exemplary 

In addition to comprehensively assessing 
language and communication as part of the FIE, 
language and communication assessment is 
conducted annually as part of IEP development. 
Procedures that are clearly written and 
communicated to all staff include components 
to be assessed annually, as well as tools to use 
and components to be included in the 
comprehensive FIE assessment. 

Indicator 2.4: Assessment of Hearing Assistive 
Technology Needs 
Sources of evidence: 

• Copy of audiologist’s licensure 
• Audiologist’s schedule for a month 
• Written procedures for timeline of 

evaluations, replacing earmolds, repairing 
equipment as needed, and annual 
maintenance 

Exemplary 

The program provides qualified hearing 
professionals to evaluate, monitor, and meet the 
ongoing and changing amplification and HAT 
needs of each student on a regularly scheduled 
basis that eliminates the wait for services. 

Current Efforts 

• Texas RDSPD has a full-time audiologist who is scheduled on each campus weekly, provides 
audiological evaluations, and maintains equipment. 

• The communication evaluation process that is used is extensive, addresses all needed areas, 
and components are evaluated on a regular basis. 

Commendations 

• The educational team meets before beginning the FIE to talk about which evaluation tools 
should be used, how they will need to be accommodated or modified, and who will provide the 
access accommodations. The diagnostician includes accommodations and modifications in her 
reports, including how those may have impacted the results. 

Considerations 

• Inclusion of functional skills related to the specific needs of students who are DHH are 
addressed at the high school, but not in elementary or middle school. 

o Consider how those could be addressed in the younger grades 
o Consider topics such as self-advocacy, social-emotional skills, and knowledge of 

personal hearing levels and equipment 
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Phase 3: Plan 
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Next Steps 
Phase 3 provides the opportunity for programs to consider the suggestions of the peer review 
team and to narrow down their options. Most summaries will provide considerations for 
several indicators, but it is not realistic for a program to address all of them immediately. The 
program staff should collaborate to choose one to three indicator(s) with which to start. 

The peer review team lead and program review coordinator will follow up with the RDSPD 
program administrator a few weeks after the site visit to discuss supports available to the 
program as the staff develops and implements the action plan. The rough draft of the action 
plan will be uploaded to the review library within two months of the site visit. 

Action Plan 
When engaging in a continuous improvement process, an essential piece for success is the 
action plan. A well-written action plan breaks the components of a project down into more 
achievable steps. 

Using a team-based approach and involving all program staff encourages understanding and 
commitment to new approaches. Action plans need to be regularly revisited, adapted, and 
updated as appropriate in order to foster growth and continually work towards the desired 
results. 

Prioritize Needs 
Once the peer review summary has been presented to the program staff, the staff will 
determine the most critical and appropriate subsequent actions.  Staff may prioritize areas of 
need by focusing on the considerations cited in the summary. The considerations will clarify 
the current condition and serve as the starting point for setting realistic and attainable goals. 
They will start by choosing one to three indicator(s) on which to focus. Trying to improve upon 
too many areas at once will make it difficult to complete the activities successfully. 
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SMART Goals 

With an area of focus in mind, the staff will now create 
goals to help them measure their progress toward the 
desired result. A goal should always be SMART: 

• Specific – well-defined and clear 

• Measurable – includes measurable criterion to track 
progress 

• Attainable – realistic and achievable within the current 
resources, etc. 

• Relevant – aligns with the other goals 

• Time-Bound – has a deadline  

Case Study: Texas RDSPD Program Review SMART Goal 

 

The RDSPD program administrator and RDSPD staff discussed the 
considerations as well as their program self-reflection and determined 
they needed to start with Indicator 2.2 - Functional Assessment. 

Texas RDSPD Goal: 

To ensure that we are addressing the full range of needs of students who 
are DHH, the RDSPD will evaluate functional skills during the FIE process. 
The RDSPD will create written guidelines that include, but are not limited 
to, age-appropriate functional skills, including those related to hearing; 
tools to evaluate those skills; and a timeline for conducting evaluations. 
Research, training, and drafting guidelines will take place in the fall, draft 
guidelines will be piloted in December, and the guidelines and process 
will be finalized by the annual self-reflection in April. 

Specific - Procedures for including functional skills in FIEs, including 
written guidelines that include age-appropriate skills, tools, and timelines 
Measurable - Training completed, pilot completed, finalization completed 
Attainable - Timeline realistic based on staff responsibilities; financial 
commitment is minimal 
Relevant - Ensure that students who are DHH have full range of needs 
addressed 
Time-Bound - By the annual review date 

https://txssn.org/RDSPDREVIEW
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Action Steps 
Once goals are agreed upon, the team will work together to break them down into individual 
steps. For each step, they will determine who is responsible for seeing it to completion, what 
resources they will need in order to accomplish their task, and when the step should be 
completed. They will also identify potential barriers that might impact success in each 
instance and discuss ways to minimize those barriers. 

 

Visual of Action Plan 
A visual representation of the action plan can help make it feel more tangible, achievable, and 
structured for the entire team. Action plans can be created using a variety of tools; flowcharts, 
Gantt charts, and tables are only a few of the structures that can turn a written plan into a 
visible path. Included below is a table that could be used as a guide. Whatever is used, it is 
important that all of the components from the action plan are included in the visual. The 
visual should be accessible and editable by all staff, so they can update it as steps are 
completed. The action plan will be uploaded to the program’s review library within four 
months of the site visit. As plans are reviewed and updated, the revised plans should also be 
added to the library. 

The action plans and updates that are posted in the program library are intended to help the 
program review coordinator and the TxSSN DHH Lead determine training needs throughout 
the state. These updates are not used for monitoring purposes and will not be shared without 
the permission of the RDSPD program administrator. 
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Case Study: Texas RDSPD Program Review Action Plan 

 

The RDSPD program administrator and RDSPD staff discussed the 
considerations as well as their program self-reflection and 
determined they needed to start with Indicator 2.2 - Functional 
Assessment. 

Goal: To ensure that we are addressing the full range of needs of students who are DHH, the 
RDSPD will evaluate functional skills during the FIE process. The RDSPD will create written 
guidelines that include, but are not limited to, age-appropriate functional skills, including 
those related to hearing; tools to evaluate those skills; and a timeline for conducting 
evaluations. Research, training, and drafting guidelines will take place in the fall, draft 
guidelines will be piloted in December, and the guidelines and process will be finalized by 
the annual self-reflection in April. 

Action Steps Persons Responsible Due Date Required Resources 

Ask other programs how they 
are addressing functional skills 

RDSPD program 
administrator; 
diagnostician 

Sept 15 Contact list of other 
programs 

Determine what functional skills 
should be included in the FIE at 
different ages 

Teacher team Sept 15 ECC-DHH materials; 
Supporting Success for 
Children with Hearing 
Loss website 

Research tools that are used to 
evaluate functional skills 

Diagnostician Oct 1 Assessment catalogs 
and websites 

Purchase tools RDSPD program 
administrator 

Order by Oct 25 Funding 

Draft the process Diagnostician and 
teacher team 

Oct to Dec  

Determine which students to 
start with, choosing one from 3 
different age groups 

Diagnostician and 
teacher team 

Select students in 
Dec; start assessing 
in Jan 

List of FIE dates 

Revise process as necessary and 
finalize 

Diagnostician, teacher 
team, RDSPD program 
administrator 

Jan - Mar  

Submit as part of annual 
program review 

RDSPD program 
administrator 

April  

https://txssn.org/RDSPDREVIEW
https://successforkidswithhearingloss.com/
https://successforkidswithhearingloss.com/
https://successforkidswithhearingloss.com/
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Reviewing the Action Plan 
Creating an action plan is not meant to be a one-time activity. An action plan should be 
considered a living document that evolves throughout the continuous improvement process. 

As the plan progresses, the staff will regularly review it in order to identify which tasks have 
been accomplished and which tasks are pending or delayed. If tasks are not making progress, 
they will decide what solutions would help move those tasks forward. When all tasks have 
been completed, the staff will re-assess to determine if the goal has been achieved or if 
additional tasks are needed for the action plan. 

Phase 4 of the RDSPD Program Review Process goes more deeply into this concept. 

 

 

  

Vision without action is merely a dream. 
Action without vision just passes the time. 
Vision with action can change the world.  
-Joel A. Barker 
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Phase 4: Reflect 
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Maintaining the Action Plan 
The next three years of the cycle involve implementation of the action plan as well as reviewing, 
reflecting upon, and revising the plan. Programs will have the opportunity to reflect on and update 
their plan as they complete annual program self-reflections. These self-reflections will be uploaded to 
the program’s review library once completed. This phase is essential to ensuring that improvement is 
truly continuous, rather than stagnating before the program can reach its goal. 

Revisiting the Action Plan 
After a period of time, the change process may reach a plateau and start to lose momentum as other, 
newer activities become the focus. Research suggests that if momentum is not maintained, the 
continuous improvement process stalls, and action plans are not completed. 

Creating a regular schedule for reviewing action plans and updating them will help to ensure that they 
are not forgotten. RDSPD programs will update their action plans and self-reflections at least annually 
and upload them to the program’s review library. The program review coordinator will follow up with 
the program to determine what supports they may need as they move forward. 

Allocating Resources 
To maintain momentum and make progress on the action plan, all staff involved must have the 
information and resources necessary to allow them to successfully implement the plan. Continuing to 
use a team approach will help new approaches become embedded as familiar processes. If it is 
determined that additional resources are necessary for effective implementation, then the staff must 
decide how to obtain them. Without the required components, the action plan will stall. 

While the resources may involve items to be purchased or training to be arranged, there are other 
resources that are not as obvious that must be considered. If new activities are to be implemented, 
staff members will need time to plan, manage, collaborate, and monitor the implementation. If 
training is provided, follow-up training or coaching may be necessary to ensure that new techniques 
are implemented with fidelity. Not providing additional time or training is a common cause of action 
plan incompletion. 
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Case Study: Texas RDSPD Plan Development 

 

The process of researching, piloting, and revising needed to be a 
collaborative process. Staff could collaborate asynchronously, but they also 
needed time to meet and collaborate in person. To accomplish this, the 
RDSPD program administrator arranged for substitutes for each of the 
teachers one day a month. In addition, the RDSPD program administrator 
helped arrange the schedule so they had an extra planning period that could 
be used for researching, writing, and evaluating. 

Reflecting on the Action Plan 
Continuous improvement is a cyclical process, and reviewing and making adjustments are 
important components of the process. The staff will undertake a formative review at least 
annually, reflecting on the processes being implemented. Questions to support reflection may 
address progress, effectiveness, next steps, etc. 

Revising the Action Plan 
As the staff determines that a goal has been accomplished, they will identify the next need 
and create a new goal on which to work. By continuing this process and revising the action 
plan to reflect each new goal, they will keep the momentum alive through years of 
improvement. That improvement is more likely to remain continuous if the staff remain 
dedicated to reviewing and revising their action plan regularly. 

“Effective, implemented plans are dynamic. The plan may need revision based on a completed 
objective, a newly identified priority, a change in responsibilities, or a change in resources and 
assets. All aspects of the plan, and the identified tasks and timelines, should be monitored for 
progress, and adjustments should be made when indicated to ensure that the plan remains 
relevant.” (State of Colorado, n.d.) 

Case Study: Texas RDSPD Implementing the Action Plan 

 

As the program staff was determining the processes for evaluating functional 
skills, they realized that the procedures they used for evaluating academic 
skills were very applicable. They also realized that those processes had never 
been officially documented. They decided that while they were creating the 
written guidelines for evaluating functional skills, they would expand the 
document to include academic skills as well. 

https://txssn.org/RDSPDREVIEW
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Annual Self-Reflection 
The first year after the site visit will be used for creating and implementing the action plan. 
Annually, the program will have the opportunity to review the action plan and self-reflections 
that are posted in their review library. An update form will be provided to guide programs 
through the next year of the cycle. The self-reflection updates that are posted in the program 
library are intended to help the program review coordinator and the TxSSN DHH Lead 
determine training needs throughout the state. These updates are not used for monitoring 
purposes and are not shared without the permission of the RDSPD program administrator. 

 
  

“We do not learn from 
experience... 

we learn from reflecting 
on experience.” 

- John Dewey 
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Case Study: Texas RDSPD Annual Program Self-Reflection - Year 1 

 

At the end of their first year, the RDSPD program administrator met 
with RDSPD staff in small groups to review the program self-
reflection and discuss their progress. They were pleased with the 
progress they made on Indicator 2.2 Functional Performance  

Domain 2: Assessment for Special Education 

Indicator Proficient Meeting the 
Practice 

Gap in 
Practice 

2.1 Academic 
Performance 

The RDSPD implements a systematic, 
consistent assessment process for 
evaluating student academic performance, 
including processes for choosing 
assessment tools, using accommodations, 
and interpreting results. 

Written procedures 
and guidelines! 

 

2.2 Functional 
Performance 

The RDSPD routinely includes assessment 
processes that include functional and 
transition skills (e.g., knowledge of hearing 
level, audiogram, and listening technology 
as well as self-determination and social 
skills) as part of a student’s FIE. 

Procedures were 
piloted this winter, 
revised, and written 
procedures were 
created. Functional 
evaluation will be a 
component of the 
assessment process 
from now on. 

Practice 
following 
these 
procedures 

2.3 Language/ 
Communication 

RDSPD systematically and consistently 
implements comprehensive assessment 
procedures of language and 
communication as part of the FIE, including 
assessing students’ receptive and 
expressive language abilities and 
communication mode. 

YES!  

2.4 Amplification 
and Hearing 
Assistive 
Technology 
Needs 

The program provides qualified audiology 
professionals to evaluate, monitor, and 
meet the ongoing and changing 
amplification and HAT needs of each 
student on a regularly scheduled basis that 
eliminates wait for services. 

YES - full time 
educational 
audiologist on staff 
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Program Review Phase 4 Supports 
Phase 4 of the RDSPD Program Review Process will continue with annual updates over the 
remainder of the cycle. While some RDSPD programs may be confident with creating action 
plans and implementing them, there are others that do not have the experience. The TxSSN 
will provide supports as needed. The supports may include, but are not limited to, helping 
with: 

• determining the starting place, 

• creating the action plan, 

• accessing resources, 

• providing training and/or coaching, 

• connecting programs with others that are effectively implementing specific indicators, 
and/or 

• guiding the program through the reflection and revision process. 

Case Study: Texas RDSPD Accessing Supports 

 

The RDSPD program administrator chose to contact the TxSSN DHH 
team to find out if training on assessing functional skills was available. 
They provided information about courses in the TxSSN Community of 
Practice as well as additional online courses provided throughout the 
U.S. 

 

At the end of the four-year cycle, 
the program will move back into 

Phase 1 and will repeat the process 
again. Improvement is, after all, 

continuous. 
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Sample Forms 

  

All documents provided in this section are available for 
referencing at txssn.org/programforms. Program-
specific documents and/or links to the electronic 
surveys will be provided in the RDSPD’s Program Review 
Library 

https://txssn.org/RDSPDREVIEW
https://txssn.org/programforms
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Program Review at a Glance 
These dates are approximate and will be adapted for each program based on the school 
calendar. 

Start Date Activity Due Date 

Phase 1 - Prepare 

12 months before visit Set date for on-site visit 12 months before visit 

12 months before visit Complete program self-reflection 11 months before visit 

6 months before visit Start gathering artifacts and submitting 1 month before visit 

12 weeks before visit Staff survey/self-reflection 8 weeks before visit 

8 weeks before visit Family/stakeholder surveys 4 weeks before visit 

6 weeks before visit Staff Chats 1 week before visit 

2 weeks before visit Schedule for site visit 1 week before visit 

Phase 2 - Visit 

Go time! Site visit  

 Final report due 2 weeks after visit 

Phase 3 - Plan 

2 weeks after visit Start choosing area of focus and 
brainstorming action plan 

2 months after visit 

4 weeks after visit Team lead and coordinator touch base 4 weeks after visit 

2 months after visit Finalize action plan 4 months after visit 

Phase 4 - Reflect 

4 months after visit Implement action plan 10 months after visit 

10 months after visit Review, reflect, revise 12 months after visit 

 Submit Program self-reflection and revised 
action plan 

12 months after site 
visit 
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RDSPD Program Self-Reflection 
As part of Phase 1, the Regional Day School Program for the Deaf (RDSPD) program administrator and 
staff of the RDSPD will complete self-reflections. These reflections are intended to guide the program 
through identifying what they see as areas in which they excel and areas in which they can improve 
before they begin to gather data or prepare for the site visit. This helps the peer review team tailor the 
site visit to the program’s unique needs. The program self-reflection asks responders to indicate 
whether they believe they are meeting that standard or feel they have a gap they must overcome in 
order to meet it. The responders can simply provide yes/no answers or provide in-depth narrative at 
their discretion. Document is also available at txssn.org/programforms. 

Domain 1: Early Identification and Intervention 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

1.1 Early 
Identification 
and Child Find 

The RDSPD implements Child Find 
procedures for infants and toddlers who 
are suspected of being deaf or hard of 
hearing (DHH). 

  

1.2 Comprehensive 
Information, 
Support, and 
Services 

The RDSPD implements a systematic, 
consistent method to provide 
comprehensive information (e.g., hearing 
loss, communication, language, social-
emotional and cognitive development) to 
families of infants and toddlers who are 
DHH. 

  

1.3 Effective 
Transition from 
Part C to Part B 
Services 

The RDSPD implements an effective 
transition from early childhood 
intervention (ECI) to pre-k, including 
evaluation components. 

  

.1.4  
Monitoring 
Language and 
Communication 
Outcomes 

The RDSPD implements procedures and 
guidelines for monitoring the progress of 
infants and toddlers every six months, 
which includes evaluating the 
development of receptive and expressive 
language (spoken and/or signed); the 
modality of communication (auditory, 
visual, and/or augmentative); and social-
emotional, cognitive, and fine and gross 
motor skills. 

  

1.51.5 
Qualified Early 
Intervention 
Providers 

The RDSPD provides or identifies 
opportunities for early intervention 
providers to increase their knowledge 
and skills. 

  

 

https://txssn.org/RDSPDREVIEW
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RDSPD Program Self-Reflection Page 2 of 7 

Domain 2: Assessment for Special Education 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

2.1 Assessment of 
Academic 
Performance 

The RDSPD implements a systematic, 
consistent assessment process for 
evaluating student academic 
performance, including processes for 
choosing assessment tools, using 
accommodations, and interpreting 
results. 

  

2.2 Assessment of 
Functional 
Performance 

The RDSPD routinely includes 
assessment processes that include 
functional and transition skills (e.g., 
knowledge of hearing level, audiogram, 
and listening technology as well as self-
determination and social skills) as part of 
a student’s full individual evaluation (FIE). 

  

2.3 Assessment of 
Language and 
Communication 

RDSPD systematically and consistently 
implements comprehensive assessment 
procedures of language and 
communication as part of the FIE, 
including assessing students’ receptive 
and expressive language abilities and 
communication mode. 

  

2.4 Amplification and 
Hearing Assistive 
Technology 
Needs 

The program provides qualified 
audiology professionals to evaluate, 
monitor, and meet the ongoing and 
changing amplification and hearing 
assistive technology (HAT) needs of each 
student. 
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RDSPD Program Self-Reflection Page 3 of 7 

Domain 3: Student Programming and Placement 

Indicator Concept 
Meeting the 
Practice 

Gap in 
Practice 

3.1 Parents as 
Partners 

The RDSPD systematically and 
consistently includes parents in planning 
and decision making for their children 
(e.g., soliciting feedback, encouraging 
pre-meetings before admission, review, 
and dismissal (ARD) meetings, holding 
collaborative goal-writing sessions) and 
involves both parents and students in 
choosing HAT and appropriate 
accommodations. 

  

3.2 Least Restrictive 
Environment 

The least restrictive environment (LRE) 
for individual students is determined by 
an ARD Committee after ongoing and 
system-wide review of student data. 
Adjustments are made to overcome the 
limitations of the school district, campus 
systems, schedules, and staff availability. 

  

3.3 Communication 
Access 

The RDSPD ensures that individual 
student needs are met through access to 
meaningful language, communication, 
instruction, and social opportunities in 
both classroom and extracurricular 
activities. 

  

3.4 Community and 
Agency 
Resources 

The RDSPD consistently shares written 
information about community agencies 
and resources to increase family 
awareness (e.g., ARD packet of resources, 
brochures about community events for 
families of students who are DHH as well 
as hosting opportunities for families and 
students to learn more about those 
agencies and resources (e.g., inviting the 
agencies to share information at family 
events, including instruction about the 
agencies and resources to students). 

  

3.5 Secondary 
Transition 

The RDSPD consistently involves 
students in their transition planning. 
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RDSPD Program Self-Reflection Page 4 of 7 

Domain 4: Student Instruction 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

4.1 Instructional 
Technology 

Teachers use web-apps and classroom 
technology when providing instruction 
(e.g., Smart Board, Kahoot). 

  

4.2 Student-Centered 
Programming 

Evidence-based instruction and materials 
are designed to meet students’ specific 
needs, including each student’s 
academic, communication, and language 
profiles. 

  

4.3 Access to the 
General 
Curriculum 

Instruction is aligned with enrolled 
grade-level standards and scaffolded to 
meet individual students’ needs. 

  

4.4 Access to DHH-
Specific 
Programming 

Instruction in areas of the expanded core 
curriculum for students who are DHH is 
routinely provided to secondary students 
who are DHH (e.g., Navigating Life with 
Hearing Loss). 

  

4.5 Literacy Skills Literacy instruction and materials include 
all developmentally appropriate core 
components of literacy. 

  

4.6 Amplification 
Devices and 
Hearing Assistive 
Technology 

Listening checks are conducted daily, and 
recommended amplification devices and 
HAT are used by staff in all instructional 
settings. 
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RDSPD Program Self-Reflection Page 5 of 7 

Domain 5: Progress Monitoring 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

5.1 Process 
Monitoring -
Communication 
Proficiency 

Progress monitoring procedures are 
defined in the area of language 
development in the students’ unique 
communication modes. 

  

5.2 Progress 
Monitoring -
Progress in Grade 
Level Standards 

Progress monitoring procedures are 
implemented frequently and promptly in 
enrolled grade-level standards. 

  

5.3 Progress 
Monitoring -
Literacy Skills 

Progress monitoring procedures are 
implemented frequently and promptly in 
the core components of literacy. 
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RDSPD Program Self-Reflection Page 6 of 7 

Domain 6: Program-Wide Policies and Procedures 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

6.1 Program-Wide 
Communication 
Plan 

A written Communication Plan is evident, 
clearly defined, and describes how 
auditory/oral and manual/visual 
communication modes are equally 
supported across the program based on 
the individual needs of students who are 
DHH. 

  

6.2 Family Supports The RDSPD shares information with 
families about events sponsored by 
other agencies and organizations, such 
as those offered by the Statewide 
Outreach Center at Texas School for the 
Deaf (SOC at TSD), Texas Hands & Voices, 
and the Office of Deaf and Hard of 
Hearing Services. 

  

6.3 Amplification 
Device and 
Hearing Assistive 
Technology 
Maintenance 

The RDSPD has a process for maintaining 
and repairing amplification devices and 
HAT. 

  

6.4 Staff 
Collaboration 

The RDSPD supports opportunities for 
collaboration across the program 
through virtual networking opportunities, 
such as a professional learning 
community, and a program-wide email 
discussion group. 

  

6.5 DHH Assistive 
Technology 
Equipment 

Campuses with students who are DHH 
have visual emergency alerting systems 
on the campus and telecommunication 
equipment, such as a video phone, in the 
deaf education classroom. 

  

6.6 Staff Appraisal RDSPD staff are evaluated using a job-
specific tool by an evaluator who has 
knowledge of the needs of students who 
are DHH. 
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RDSPD Program Self-Reflection Page 7 of 7 

Domain 7: Qualified Providers 

Indicator Concept Meeting the 
Practice 

Gap in 
Practice 

7.1 Appropriate 
Licensure or 
Certification and 
Training for All 
DHH Staff 

All RDSPD staff members hold the 
required certification or licensure for 
their position. 

  

7.2 Communication 
Proficiency of 
Staff 

Teachers and interpreters demonstrate 
high levels of proficiency in the 
communication modes used by their 
students. 

  

7.3 Recruitment and 
Retention 

The RDSPD demonstrates systematic and 
consistent efforts to recruit highly 
qualified staff members. 

  

7.4 Professional 
Development: 
Deaf and Hard of 
Hearing 

The RDSPD provides DHH-specific 
professional development (PD); shares 
information about and encourages staff 
to attend professional development 
opportunities offered by agencies and 
organizations such as Texas Education 
Agency (TEA), Texas Sensory Support 
Network (TxSSN), SOC at TSD, Education 
Service Centers (ESCs). 

  

7.5 Professional 
Development: 
General 
Curriculum and 
Instructional 
Strategies 

RDSPD staff are provided access to 
general education PD to increase 
knowledge and skills in general 
education curriculum and instructional 
strategies. 
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RDSPD Program Review Rubric 
Rubrics are used with the collected data to rate levels of performance in targeted areas. They 
define features that are evident at various levels, which allows multiple reviewers to apply the 
same criteria and standards consistently. The Regional Day School Program for the Deaf 
(RDSPD) Program Review Rubric addresses the seven domains and their indicators. Three 
levels of mastery have been identified: exemplary, proficient, and developing. 

Each indicator is described objectively and includes suggestions for artifacts that demonstrate 
the level of implementation. The list of suggested artifacts is not exhaustive, nor is the 
program required to submit all of them; however, it is essential to note that if no artifacts are 
provided for any given indicator, the indicator’s level of mastery will be set at developing. 
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Domain 1: Early Intervention 

Indicator 1.1: Early Identification and Child Find 

How do the local education agency (LEA), RDSPD program administrator, and early interventionist 
learn about new referrals, and how do they follow up with collaborative partners to ensure timely 
services are in place? 

Possible Artifacts 

❑ District and/or RDSPD Child Find policy, guidelines, or procedures 

❑ Written referral/intake process for infants and toddlers 

❑ Efforts to provide outreach to professionals that encourage referrals 

❑ Efforts to collaborate with early childhood interventions (ECIs) 

❑ Documented conversations/interactions with other agency or medical personnel 

❑ Interagency agreements or service contracts with ECI providers 

❑ Forms or checklists used in the identification process 

Developing It is not evident that there is a systematic process of Child Find and tracking families 
from identification through the commencement of services. 

Proficient The RDSPD consistently implements a systematic process of Child Find and tracking 
families from identification through the commencement of services. 

Exemplary 
In addition to consistently implementing a systematic process of Child Find and 
tracking families, the RDSPD has established procedures for the process that are 
clearly written and communicated to all staff. 
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Indicator 1.2: Comprehensive Information, Support, and Services 

What types of information, support, and services that are aligned with best practices are provided to 
families? 

Possible Artifacts 

❑ An evidence-based framework of supports and interventions 

❑ Sources of information for families 

❑ Materials used to support families 

❑ List of resources utilized for the varying needs of families 

❑ Collaboration with other service providers 

❑ Planning documentation: 

❑ Includes sample lesson plans/progress notes (redacted) 

❑ Addresses the areas on the IFSP 

❑ Shows the coaching structure being used 

Developing 

It is not evident that there is a systematic or planned approach to 
providing comprehensive information (e.g., hearing loss, 
communication, language, social-emotional, and cognitive 
development), supports, and service to families of infants and toddlers 
who are deaf or hard of hearing.   

Proficient 
The RDSPD implements a systematic, consistent method of providing 
comprehensive information (e.g., hearing loss, communication, 
language, social-emotional, and cognitive development) to families of 
infants and toddlers who are deaf or hard of hearing. 

Exemplary 
In addition to providing comprehensive information to families, the 
RDPSD implements systematic, consistent intervention that aligns with 
best practices, including coaching to families of infants and toddlers who 
are deaf or hard of hearing.   
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Indicator 1.3: Effective Transition from Part C to Part B Services 

Are the quantity and quality of the assessments at the transition from Part C to Part B thorough 
enough to identify gaps in language, listening, communication, and learning skills? 

Possible Artifacts 

❑ RDSPD policy, procedures, or guidelines related to prekindergarten (pre-k) services and programs 
for students with disabilities 

❑ Procedures for intake, transition to school, tracking, and assessment at transition 

❑ Forms or checklists used in the transition process 

❑ Process for looking at child’s use of amplification (if applicable) and the impact this has on 
recommendations 

Developing It is not evident that there are procedures for transition from ECI to pre-k, and 
assessments are not thorough. 

Proficient 
The RDSPD implements a systematic, consistent plan for successful transition 
from ECI to pre-k that includes an assessment process that is thorough enough 
to identify gaps in language, listening, communication, and learning skills. 

Exemplary 
In addition to consistently implementing a systematic transition plan from ECI 
to pre-k, the RDSPD has established procedures for the plan that are clearly 
written and communicated to all staff. 
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Indicator 1.4: Monitoring Language and Communication Outcomes 

Are developmental milestones, including language, assessed at regular intervals in the early 
intervention program? 

Possible Artifacts 

❑ Procedures for monitoring and reporting progress in: 

❑ Language and communication 

❑ Social-emotional skills 

❑ Cognitive skills 

❑ Fine and gross motor skills 

❑ Use of amplification 

❑ Efficacy of amplification 

❑ List or collection of assessments and other progress monitoring tools used 

Developing 
All children are assessed before their annual IFSP meetings from birth to 36 
months of age. Progress is monitored, but it is not evident that there is a 
systematic protocol using standardized, norm-referenced developmental 
evaluations. 

Proficient 

The RDSPD systematically and consistently monitors developmental 
milestones every six months. This includes evaluating the development of 
receptive and expressive language (spoken and/or signed); the modality of 
communication (auditory, visual, and/or augmentative); and social-
emotional, cognitive, and fine and gross motor skills. 

Exemplary 
In addition to monitoring developmental milestones every six months, the 
RDSPD has established procedures for the process that are clearly written 
and communicated to all staff. 
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Indicator 1.5: Qualified Early Intervention Providers 

Are providers of early intervention services (parent advisors, audiologists) for families of infants 
and toddlers knowledgeable in early childhood deaf education? 

Does this include assessment of language and communication development (signed, spoken, or 
both) and strategies for developing skills in these areas? 

Possible Artifacts 

❑ ECI Providers’ (including audiologists) experience, training, and professional development 
related to knowledge and skills for serving young children who are DHH and their families 

❑ Training artifacts (presentation handouts, sign-in sheets) 

❑ Notes from discussions with a colleague in a related field [e.g., teacher of students who are 
blind or visually impaired (TVI), speech-language pathologist (SLP)] 

Developing Providers may or may not have received training in coaching families, and it 
is not evident that there is an implementation of best practice strategies. 

Proficient The RDSPD provides or identifies opportunities for early intervention 
providers to increase their knowledge and skills. 

Exemplary 
The RDSPD early intervention providers actively participate in ongoing 
professional learning through PD activities and collaboration with other 
early interventionists. 
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Domain 2: Assessment for Special Education 

Indicator 2.1: Assessment of Academic Performance 

Are the deaf education staff involved in the full individual evaluation (FIE) process, including 
determining communication access as well as the accommodations and modifications necessary 
to access the evaluations? 

Is the assessment team knowledgeable about how to choose evaluations appropriate for 
students who are DHH and how to interpret results when using assessments that have not 
included students who are DHH in the norming group? 

Possible Artifacts 

❑ Redacted FIEs 

❑ FIE procedures 

❑ List of tools generally used for students who are DHH 

❑ Considerations for choosing tools that best meet the needs of individual students 

❑ Information about reporting results 

❑ Training and monitoring of the implementation of assessment plans/procedures 

❑ RDSPD plan to evaluate and monitor meeting student needs 

❑ Sample data collection tools (redacted records) 

Developing 
The program has a loosely defined assessment protocol that varies from 
campus to campus. The same battery of assessment tools is used for all 
students. DHH staff are not involved in the FIE process. 

Proficient 
The RDSPD implements a systematic, consistent assessment process for 
evaluating student academic performance as part of the FIE, including 
processes for choosing assessment tools, using accommodations, and 
interpreting results. 

Exemplary 

In addition to implementing a systematic assessment process for evaluating 
student academic performance as part of the FIE, the RDSPD has 
established procedures for the process that are clearly written and 
communicated to all staff and include the importance of having a 
multidisciplinary team involved in the assessment process. 
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Indicator 2.2: Assessment of Functional Performance and DHH-Specific Skills 

Is the impact on language, learning, social, emotional, and/or communication access of each 
student’s hearing status considered? 

Is the topic of self-advocacy addressed? 

Are transition skills assessed using age-appropriate tools? 

Possible Artifacts 

❑ Examples of assessment tools for functional topics 

❑ Assessment plan/procedures 

❑ Examples of transition assessment tools 

❑ Plan/procedures for assessing and addressing secondary transition 

Developing It is not evident that there are assessment procedures that include evaluating 
functional skills, and functional skills are not consistently included in the FIE. 

Proficient 
The RDSPD routinely includes assessment processes that include functional 
and transition skills (e.g., knowledge of hearing level, audiogram, and listening 
technology as well as self-determination and social skills) as part of a student’s 
FIE. 

Exemplary 
In addition to routinely including functional and transition skills as part of a 
student’s FIE, the RDSPD has established procedures for the process that are 
clearly written and communicated to all staff. 

  



RDSPD PROGRAM REVIEW GUIDE P A G E  | 69 

   

  

 TXSSN.ORG/RDSPDREVIEW 

 

Indicator 2.3: Assessment of Language and Communication 

Do assessment plans for language and communication include expressive and receptive 
communication in a variety of modes? 

Is there a program-wide plan that includes timelines for various assessments as well as assigned 
staff to complete assessments and lists of possible tools for each area? 

Possible Artifacts 

❑ Communication and language assessment procedures, including: 

❑ Areas assessed 

❑ People responsible 

❑ Tools used 

❑ Plan for addressing HB 548 language acquisition requirements 

Developing 
It is not evident that there are written assessment procedures or guidelines. 
Language and communication assessments seldom describe both receptive 
and expressive language abilities (spoken and/or signed) or communication 
mode (auditory, visual, and/ or augmentative). 

Proficient 
RDSPD systematically and consistently implements comprehensive assessment 
procedures of language and communication as part of the FIE, including 
assessing students’ receptive and expressive language abilities and 
communication mode. 

Exemplary 

In addition to comprehensively assessing language and communication as part 
of the FIE, language and communication assessment is conducted annually as 
part of individualized education program (IEP) development. Procedures that 
are clearly written and communicated to all staff include components to be 
assessed annually, as well as tools to use and components to be included in 
the comprehensive FIE assessment. 
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Indicator 2.4: Assessment of Amplification and Hearing Assistive Technology Needs 

Is a functional listening evaluation used to determine how amplification devices and hearing 
assistive technology (HAT) can benefit the student in the classroom and in other environments? 

Possible Artifacts 

❑ Plan to evaluate and monitor student’s amplification and HAT needs, including functional listening 
evaluation 

❑ Timeline 

❑ Tools used 

❑ Staff involved 

❑ Audiologist’s qualifications 

Developing 
The program provides limited or no access to qualified audiology 
professionals or a process to evaluate, monitor, and meet the amplification 
and HAT needs of each student. 

Proficient 
The program provides qualified audiology professionals to evaluate, 
monitor, and meet the ongoing and changing amplification and HAT needs 
of each student on demand, which may require a lag in services. 

Exemplary 
The program provides qualified audiology professionals to evaluate, 
monitor, and meet the ongoing and changing amplification and HAT needs 
of each student on a regularly scheduled basis that eliminates the wait for 
services. 
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Domain 3: Student Programming and Placements 

Indicator 3.1: Parents as Partners 

What specific strategies are used to include parents in all levels of planning and decision making for 
their children and to ensure parents’ preferences and choices are valued throughout IEP planning? 
(e.g., feedback actively sought; pre-meetings encouraged before admission, review, and dismissal 
(ARD) meetings; collaborative goal-writing sessions held) 

Possible Artifacts 

❑ RDSPD process for involving parents in transition from Part C to Part B 

❑ RDSPD plan for involving parents in the IEP process 

❑ Examples of parent/family activities and communication 

❑ Examples of information shared with families for education about IEP process, communication 
mode choice, and hearing technologies 

❑ Training for school staff on including parents in the IEP process 

Developing 
It is not consistently evident that there are opportunities provided for 
parents to be actively involved in planning and decision making for their 
children (e.g., feedback actively sought, pre-meetings before ARDs 
encouraged, collaborative goal-writing sessions held). 

Proficient 

The RDSPD systematically and consistently includes parents in planning and 
decision making for their children (e.g., soliciting feedback, encouraging pre-
meetings before ARDs, holding collaborative goal-writing sessions) and 
involves both parents and students in choosing HAT and appropriate 
accommodations. 

Exemplary 
In addition to including parents in the planning and decision-making 
process, the RDSPD provides opportunities to make family participation 
more accessible, including conducting training or sharing information about 
training for parents. 
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Indicator 3.2: Least Restrictive Environment 

What process does the program use to determine the placement for a student that is in the least 
restrictive environment (LRE)? 

Possible Artifacts 

❑ Progress monitoring used 

❑ RDSPD data collection plan 

❑ RDSPD continuum of placement and services 

Developing 
The LRE for each student is driven by placement options available within the 
school district. Campus systems and schedules impact some placement and 
service decisions. 

Proficient 
The LRE for individual students is driven by ongoing and system-wide review 
of student data but may be limited by options available within the school 
district, campus systems, schedules, and staff availability. 

Exemplary 
The LRE for individual students is determined by an ARD committee after an 
ongoing and system-wide review of student data. Adjustments are made to 
overcome the limitations of the school district, campus systems, schedules, 
and staff availability. 
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Indicator 3.3: Communication Access 

How does the program ensure that individual student needs are met through access to meaningful 
language, communication, instruction, and social opportunities in both classrooms and 
extracurricular activities? 

Possible Artifacts 

❑ Policy for students to request interpreters for extracurricular activities 

❑ Information about how student scheduling is coordinated to ensure interpreter access 

❑ Examples of communication access in the classroom and extracurricular activities (beyond 
interpreting) 

❑ Assessment procedures for determining accommodations 

❑ Progress monitoring for using accommodations 

Developing Only one mode of communication is considered or supported for most 
students across the program. 

Proficient 
The RDSPD ensures that individual student needs are met through access to 
meaningful language, communication, instruction, and social opportunities 
in both classroom and extracurricular activities. 

Exemplary 

In addition to ensuring that students’ needs are met, the RDSPD 
systematically and consistently uses data to determine the needed supports 
and services to ensure access to meaningful language, communication, 
instruction, and social opportunities that effectively meet the individual 
needs of each student. 
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Indicator 3.4: Community and Agency Resources 

Does the school district collaborate with various state agencies and programs to provide a seamless 
continuum of placements, services, and supports for children and their families through age 21? 

How do the program and agencies collaborate to help students prepare for post-secondary 
education, employment, and independent living activities? 

Possible Artifacts 

❑ List of opportunities for staff, families, and students to learn about community resources 

❑ Program-wide plan to connect families and students with external agencies and community 
organizations 

❑ Policy for inviting external agencies to ARD meetings 

❑ Packet of resources provided to families at ARD meetings 

❑ Advertisements for family events 

❑ Lesson plans that address teaching about agencies and community organizations (e.g., Navigating 
Life with Hearing Loss) 

Developing 
It is not evident that there are opportunities for staff, parents, and students 
to increase their knowledge of community-based services and resources 
(e.g., ARD packet of resources, agency presence at family events, shared 
information about DHH-related community events). 

Proficient 
There are consistent practices for sharing written information about 
community agencies and resources to increase family awareness (e.g., ARD 
packet of resources, brochures about community events for families of 
students who are DHH). 

Exemplary 

In addition to providing written information about community agencies and 
resources, the RDSPD hosts opportunities for families and students to learn 
more about those agencies and resources (e.g., inviting the agencies to 
share information at family events, including instruction about the agencies 
and resources to students). 
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Indicator 3.5: Secondary Transition 

Are students involved in their transition planning? Do their IEPs include the course of study/ 
schedule of services needed to assist students in meeting desired post-secondary outcomes? 

Possible Artifacts 

❑ ARD and Transition meeting agenda(s) 

❑ Samples of student-led IEP presentations (redacted) 

❑ Transition plan and IEP goals and objectives (redacted) 

❑ Process for pre-ARD/pre-transition preparation meeting with students 

❑ Summary of Performance reports (redacted) 

Developing 
It is not evident that students are involved in their transition planning or that 
their IEPs includes courses needed to assist in meeting their desired post-
secondary outcomes. 

Proficient The RDSPD consistently involves students in their transition planning. 

Exemplary 
In addition to involving students in their transition planning, the IEP includes 
courses needed to assist in meeting students’ desired postsecondary 
outcomes. 
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Domain 4: Student Instruction 

Indicator 4.1: Instructional Technology 

Are classroom technologies used to enhance instruction? 

Possible Artifacts 

❑ Lesson plans with technology usage indicated 

❑ District or campus plan for integrating technology 

❑ List of technologies used in the classroom 

❑ Technology training provided or attended 

Developing Technology integration is limited across the program. Teachers and 
students seldom use technology to support instruction and learning. 

Proficient Teachers use web apps and classroom technology when providing 
instruction (e.g., Smart Board, Kahoot). 

Exemplary 
In addition to using technology in their instruction, teachers implement 
lessons that provide students with opportunities to use technology for 
student-led projects and real-world applications. 
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Indicator 4.2: Student-Centered Planning 

Is there an expectation for data-informed instruction that considers each student’s evaluation data 
and IEP and is adapted based on student progress? 

Possible Artifacts 

❑ Lesson plans 

❑ Procedures used for use of data 

❑ Available supports to staff for using data-informed instruction 

❑ Differentiation training 

Developing Instruction is rarely aligned with academic content standards for the grade 
level in which students are enrolled. 

Proficient 
Evidence-based instruction and materials are designed to meet some but 
not all of students’ specific needs, including academic, communication, or 
language profiles. 

Exemplary 
Evidence-based instruction and materials are designed to meet students’ 
specific needs, including each student’s academic, communication, and 
language profiles. 
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Indicator 4.3: Access to General Curriculum 

Do teachers and administrators have high expectations for all students, and are teachers addressing 
grade-level standards? 

Possible Artifacts 

❑ Curriculum used by general education teachers 

❑ Curriculum used by deaf educators 

❑ Lesson plans 

❑ Training in progress in the general curriculum 

❑ Collaboration opportunities between deaf education and general education teachers 

Developing Instruction is rarely aligned with academic content standards for the grade 
level in which students are enrolled. 

Proficient Instruction is aligned with enrolled grade-level standards and scaffolded to 
meet individual students’ needs. 

Exemplary 
Instruction is aligned with enrolled grade-level standards and scaffolded to 
meet individual students’ needs, and deaf educators routinely meet with 
general educators to plan lesson units, discuss instructional strategies, and 
share resources. 
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Indicator 4.4: Access to DHH-Specific Programming 

Do opportunities exist within the school district for specialized instruction in the expanded core 
curriculum for students who are deaf or hard of hearing (ECC-DHH) that address areas unique to 
students who are DHH (e.g., use of HAT, self-advocacy, social skills, communication repair)? 

Possible Artifacts 

❑ Lesson plans addressing ECC-DHH topics (e.g., communication repair, auditory and listening skill 
development, use of HAT, self-advocacy) 

❑ Curriculum and/or strategies for addressing ECC-DHH topics (e.g., Navigating Life with Hearing Loss) 

❑ Program-wide plan for addressing ECC-DHH 

Developing It is not evident that there is instruction in areas of the expanded core 
curriculum for students who are DHH. 

Proficient 
Instruction in areas of the expanded core curriculum for students who are 
deaf or hard of hearing is routinely provided to secondary students who are 
DHH (e.g., Navigating Life with Hearing Loss). 

Exemplary Instruction in areas of the expanded core curriculum for students who are 
DHH is provided to all students throughout the program. 
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Indicator 4.5: Literacy Instruction 

Do literacy instruction and materials include the developmentally appropriate core components of 
literacy (e.g., phonological and phonemic awareness; alphabet knowledge and print concepts; 
handwriting; phonics, decoding, and encoding; syllabication and morphemic analysis; reading 
fluency; comprehension of literary and informational texts; vocabulary; and foundational writing 
skills and composition)? 

Possible Artifacts 

❑ Literacy curricula and resources used by general education teachers 

❑ Literacy curricula and resources used by deaf educators 

❑ Staff training on literacy instruction 

❑ Lesson plans demonstrating scaffolding 

❑ Training in Visual Phonics 

Developing 

Literacy instruction and materials include some, but not all, of the core 
components of literacy (e.g., phonological and phonemic awareness; 
alphabet knowledge and print concepts; handwriting; phonics, decoding, 
and encoding; syllabication and morphemic analysis; reading fluency; 
comprehension of literary and informational texts; vocabulary; and 
foundational writing skills and composition). 

Proficient Literacy instruction and materials include all of the developmentally 
appropriate core components of literacy. 

Exemplary 
Literacy instruction and materials include all of the developmentally 
appropriate core components of literacy as well as strategies for adapting 
the instruction to meet the needs of students who are DHH (e.g., Visual 
Phonics). 
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Indicator 4.6: Amplification Devices and Hearing Assistive Technology 

Are the recommended amplification devices (hearing aids, cochlear implants, and/or bone 
conduction aids) and HAT used with fidelity? 

Are the amplification devices and HAT monitored daily for potential issues (e.g., dead batteries, 
feedback)? 

Possible Artifacts 

❑ Documentation of daily listening checks of amplification devices and HAT 

❑ Documentation of student use of amplification devices and HAT 

❑ HAT training provided to staff working with students 

❑ Plan for the use of amplification devices and HAT in various settings based on individual student 
need 

Developing Students, teachers, and staff inconsistently utilize recommended 
amplification devices and HAT in all recommended settings. 

Proficient Listening checks are conducted daily, and recommended amplification 
devices and HAT are used by staff in all instructional settings. 

Exemplary 
Listening checks are conducted throughout the day, and staff and students 
adapt the amplification devices and HAT for different listening 
environments. 
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Domain 5: Progress Monitoring 

Indicator 5.1: Progress Monitoring: Communication Proficiency 

What methods are used to ensure that students are making progress in their language 
development? 

Possible Artifacts 

❑ List of progress monitoring tools by communication mode and aspect of language 

❑ Program-wide language development progress monitoring plan 

❑ Documentation of individual and program-wide language skills and how this information is used in 
planning 

Developing 
Progress monitoring procedures are not evident or are inconsistently 
implemented for documenting student progress in the area of language 
development in the students’ unique communication modes. 

Proficient Progress monitoring procedures are defined in the area of language 
development in the students’ unique communication modes. 

Exemplary 
Progress monitoring procedures are implemented frequently and promptly 
in the area of language development in the students’ unique 
communication modes, and the data is used to guide adaptations to 
additional supports and instruction. 
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Indicator 5.2: Progress Monitoring: Progress in Grade-Level Standards 

What methods are used to ensure that students are making progress in grade-level standards? 

Possible Artifacts 

❑ List of progress monitoring tools by grade level and subjects 

❑ Program and district progress monitoring plan 

❑ Documentation of how data obtained through progress monitoring is used in planning 

Developing Progress monitoring practices are seldom used to assess students’ progress 
toward mastery of enrolled grade-level standards. 

Proficient Progress monitoring procedures are implemented frequently and promptly 
in enrolled grade-level standards. 

Exemplary 
Progress monitoring procedures are implemented frequently and promptly 
in enrolled grade-level standards, and data is used to guide instructional 
supports. 
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Indicator 5.3: Progress Monitoring: Literacy Skills 

What methods are used to ensure that students are making progress in their literacy skills? 

Possible Artifacts 

❑ List of progress monitoring tools by grade level 

❑ Program- and district-wide progress monitoring plan 

❑ Documentation of how individual and program-wide literacy data is used to guide individual- and 
program-wide planning. 

Developing Progress monitoring practices are rarely used to assess students’ progress 
toward mastery of core components of literacy. 

Proficient Progress monitoring procedures are implemented frequently and promptly 
in the core components of literacy. 

Exemplary 
Progress monitoring procedures are implemented frequently and promptly 
in the core components of literacy, and data is used to guide instructional 
supports. 
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Domain 6: Program-Wide Policies and Procedures 

Indicator 6.1: Program-Wide Communication Plan 

How is the program implementing the Communication Plan to meet the individual needs of 
students who are DHH? 

Possible Artifacts 

❑ RDSPD communication philosophy and plan 

❑ Staff professional development related to using multiple modes of communication 

❑ Program procedures for ensuring students have access to their preferred mode of communication 

Developing A Communication Plan is loosely defined and varies among staff members. 

Proficient 
A written Communication Plan is evident, clearly defined, and describes 
how auditory/oral and manual/visual communication modes are equally 
supported across the program based on the individual needs of students 
who are DHH. 

Exemplary 
In addition to having a written Communication Plan that equally supports 
various modes of communication, staff consistently implement the 
Communication Plan by communicating with individual students in their 
preferred mode of communication. 
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Indicator 6.2: Family Supports 

What supports are provided to families to increase their capacity to meet the individual needs of 
their child who is DHH? 

Possible Artifacts 

❑ Advertisements for RDSPD-sponsored family social activities 

❑ List of opportunities for families to participate in RDSPD-sponsored sign language classes, family 
support groups, etc. 

❑ Information shared about supports and services provided by other agencies and organizations (e.g., 
Statewide Outreach Center at Texas School for the Deaf (SOC at TSD) activities such as Family Signs, 
Family Weekend Retreat, or Deaf Mentor; Texas Hands & Voices activities such as Guide by Your 
Side, ASTra training, or regional events) 

Developing 
It is seldom evident that opportunities are provided to support families, 
such as parent support groups, social events for families, Deaf mentor 
programs, sign language classes, etc. 

Proficient 
The RDSPD shares information with families about events sponsored by 
other agencies and organizations, such as those offered by the SOC at TSD, 
Texas Hands & Voices, and the Office of Deaf and Hard of Hearing Services. 

Exemplary 
In addition to sharing information about activities provided by other 
agencies and organizations, the RDSPD provides multiple opportunities to 
support families, such as parent support groups, social events for families, 
and sign language classes. 
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Indicator 6.3: Amplification Device and Hearing Assistive Technology Maintenance 

How does the program ensure that students have access to amplification devices and HAT that 
function appropriately? 

Possible Artifacts 

❑ Program plan for HAT (maintenance, repairs, purchasing new equipment) 

❑ Inventory of additional equipment 

Developing No formal process is in place to monitor the functioning of amplification 
and HAT devices. Student equipment may or may not be in working order. 

Proficient The RDSPD has a process for maintaining and repairing amplification and 
HAT devices. 

Exemplary In addition to a process for maintaining and repairing amplification and HAT 
devices, the RDSPD has replacement equipment available. 
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Indicator 6.4: Staff Collaboration 

What opportunities are provided to allow for networking and program planning with other deaf 
educators throughout the program? 

Possible Artifacts 

❑ List of collaboration opportunities/requirements 

❑ Schedule of staff meetings 

❑ Staff mentoring/coaching initiatives 

❑ Vertical planning documents 

❑ Staff meeting agendas 

❑ Professional Learning Community (PLC) topics 

Developing Minimal collaboration exists or is limited across the program. 

Proficient 
The RDSPD supports opportunities for collaboration across the program 
through virtual networking opportunities, such as a professional learning 
community or program email discussion group. 

Exemplary 
In addition to providing virtual networking opportunities, the RDSPD has 
regularly scheduled program meetings throughout the year to ensure 
program-wide consistency. 
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Indicator 6.5: DHH Assistive Technology (Telecommunications and Visual Alerts) 

What assistive technology equipment is available on campuses to ensure environmental and 
telecommunication accessibility to students who are DHH? 

Possible Artifacts 

❑ List of telecommunication equipment available on campuses 

❑ List of visual emergency alerting systems on campuses 

❑ Training opportunities for students, deaf education staff, and campus staff to learn to use 
telecommunication equipment 

❑ Information shared with families about telecommunication and visual alerting equipment at home 

Developing Students have periodic exposure to a few telecommunication technologies 
and applications that are introduced in the school setting. 

Proficient 
Campuses with students who are DHH have visual emergency alerting 
systems on the campus and telecommunication equipment, such as a video 
phone in the deaf education classroom. 

Exemplary 
In addition to visual emergency alerting systems, campuses with students 
who are DHH have telecommunication equipment available in the school 
office, and office staff has been trained to use the equipment. 
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Indicator 6.6: Staff Appraisal 

How are programs providing evaluations and follow-up supports that ensure staff members have 
maximum access to professional growth? 

Possible Artifacts 

❑ District/program evaluation plan, including documents used and evaluator positions 

❑ Plan for evaluating specialized, non-teacher positions, such as interpreters 

❑ Plan for evaluating non-classroom-based teachers (itinerants, early interventionists) 

❑ Process for supporting professional growth 

Developing Few RDSPD staff, other than teachers, are evaluated using a job-specific 
tool. 

Proficient RDSPD staff is evaluated using a job-specific tool by an evaluator who 
knows the needs of students who are DHH. 

Exemplary 
In addition to job-specific evaluations, a process is in place to help staff 
members with their professional growth through personalized PD, 
coaching, or other means. 
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Domain 7: Qualified Providers 

Indicator 7.1: Appropriate Licensure/Certification and Training for All DHH Staff 

How does the program ensure that staff is highly qualified and holds the appropriate certifications 
or licensure for their position? 

Possible Artifacts 

❑ Staff list with certifications/licensure and degrees 

❑ List of certification or licensure requirements for each position 

Developing 
Some RDSPD staff members (teachers, SLPs, interpreters, etc.) hold the 
required certifications/ licensure and have the knowledge and skills to meet 
the diverse needs of students who are DHH. 

Proficient All RDSPD staff members hold the required certifications or licensure for 
their position. 

Exemplary 
Along with having the appropriate certifications or licensure, all RDSPD staff 
members have been trained to work with students who are DHH in addition 
to their specialization. 
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Indicator 7.2: Communication Proficiency of Staff 

Are staff members proficient in the communication modes used by their students? 

Possible Artifacts 

❑ Tools used to assess staff proficiency in communication modes 

❑ Plan for continued growth in communication skills 

Developing 
Some staff members providing interpreting services hold the required 
certification, and some teachers obtained sufficient communication skills in 
their teacher preparation programs to effectively communicate with their 
students. 

Proficient All teachers and interpreters demonstrate or have documentation of high 
levels of proficiency in the communication modes used by their students. 

Exemplary 
In addition to teachers and interpreters, the support staff (e.g., 
paraprofessionals, interveners, audiologists, SLPs) demonstrate or have 
documentation of high levels of proficiency in the communication modes 
used by their students. 
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Indicator 7.3: Recruitment & Retention 

What efforts are being made to recruit highly qualified staff and to increase the retention of current 
staff members? 

Possible Artifacts 

❑ List recruitment and retention efforts of the program 

❑ Promotional materials used in recruiting efforts 

❑ Study of retention trends 

Developing Recruitment and retention of qualified staff are not evident. 

Proficient The RDSPD demonstrates systematic and consistent efforts to recruit 
highly qualified staff members. 

Exemplary In addition to recruitment efforts, the RDSPD demonstrates systematic and 
consistent efforts to increase retention of current staff members. 
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Indicator 7.4: Professional Development: Deaf and Hard of Hearing 

How is the program ensuring that staff is continuing to develop specialized expertise to address the 
unique language, communication, and social needs of students? 

Possible Artifacts 

❑ List of the number of staff who attended Statewide Conference for Education of the Deaf (SWCED) 
or workshops/trainings targeting DHH needs 

❑ List of program activities designed to help staff members improve their communication skills 

❑ List of program efforts to collaborate with and access various state providers 

❑ Information about agencies and organizations that provide PD 

❑ List of DHH-specific training offered through the program 

Developing 
Information is not consistently shared with staff members regarding 
professional development opportunities offered by agencies and 
organizations such as TEA, TxSSN, SOC at TSD, or ESCs. 

Proficient 
The RDSPD provides DHH-specific PD as well as shares information about 
and encourages staff to attend professional development opportunities 
offered by agencies and organizations such as TEA, TxSSN, SOC at TSD, or 
ESCs. 

Exemplary 
In addition to providing access to and information about professional 
development, the RDSPD actively monitors and supports staff efforts to 
improve their communication skills. 
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Indicator 7.5: Professional Development - General Curriculum and Instructional Strategies 

How is the program ensuring that the staff is familiar with the curriculum and instructional 
strategies that are appropriate for all students? 

Possible Artifacts 

❑ Staff PD logs 

❑ Handouts from PD sessions 

Developing Few, if any, PD opportunities exist for all staff to increase knowledge and 
skills in general education curriculum and instructional strategies. 

Proficient 
RDSPD staff is provided access to general education PD to increase 
knowledge and skills in general education curriculum and instructional 
strategies. 

Exemplary RDSPD staff members attend all general education PD with their school 
peers. 
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RDSPD Staff Self-Reflection Page 1 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Staff Self-Reflection – Sample*  
The staff self-reflection consists of two sections. The first section takes the responder through 
the seven domains and asks them to rate their confidence level for each indicator. The second 
section asks the responder to go through a series of topics specific to their field and answer 
whether they have received any training/professional development on the topic and the level 
of preparedness that training provided.  

The self-reflection will be completed online, with questions tailored to each staff member role. 
The completed self-reflection will be emailed to the staff member in a PDF format and can be 
used as part of their T-TESS and included in their professional growth portfolio.  

Information from the self-reflections will be included in the peer review summary.  The 
program review team will identify any trends that should be considered, and the information 
can be used to guide program continuous improvement efforts. 

*Program-specific link to the electronic survey will be provided in the RDSPD’s Program Review 
Library. 
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RDSPD Staff Self-Reflection Page 2 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 - Extremely 

Domain 1: Early Identification and Intervention 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

1.1 Early 
Identification 
and Child Find 

Child Find for infants and toddlers who are 
suspected of being deaf or hard of hearing (DHH) 

     

1.2 Comprehensive 
Information, 
Support, and 
Services 

Implementing a systematic, consistent way to 
provide comprehensive information (e.g., hearing 
loss, communication, language, social/cognitive 
development) to families of infants and toddlers 
who are DHH 

     

1.3 Effective 
Transition from 
Part C to Part B 
Services 

Transition from early childhood intervention (ECI) 
to Pre-K, including evaluation components 

     

1.4 Monitoring 
Language and 
Communication 
Outcomes 

Monitoring the progress of infants and toddlers, 
which includes evaluating the development of 
receptive and expressive language (spoken and/or 
signed); the modality of communication (auditory, 
visual, and/or augmentative); and social-emotional, 
cognitive, and fine and gross motor 

     

1.5 Professional 
Growth 

Locating opportunities to increase knowledge and 
skills in the field of early intervention 
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RDSPD Staff Self-Reflection Page 3 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 - Extremely 

Domain 2: Student Assessment 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

2.1 Academic 
Performance 

Evaluating student academic performance, 
including processes for choosing assessment 
tools, using accommodations, and interpreting 
results 

     

2.2 Functional Evaluating functional skills (e.g., knowledge of 
hearing level, audiogram, and listening 
technology, as well as self-determination and 
social skills) 

     

2.3 Language and 
Communication 

Evaluating language and communication, 
including assessing students’ receptive and 
expressive language abilities, determining 
communication mode, selecting tools, and 
evaluating with appropriate frequency 

     

2.4 Amplification 
and Hearing 
Assistive 
Technology 
Needs 

Evaluating, monitoring, and meeting the ongoing 
and changing amplification and hearing assistive 
technology (HAT) needs of each student 
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RDSPD Staff Self-Reflection Page 4 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 - Extremely 

Domain 3: Student Programming and Placement 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

3.1 Parents as 
Partners 

 

Including parents in planning and decision making for 
their children (e.g., soliciting feedback, pre-meetings 
encouraged before admission, review, and dismissal 
[ARD] meetings, collaborative goal writing sessions) 
and involving both parents and students in choosing 
assistive technology and appropriate 
accommodations 

     

3.2 Least 
Restrictive 
Environment 

Determining the least restrictive environment (LRE) 
for individual students by using student data 

     

3.3 Communication 
Access 

Ensuring that individual student needs are met 
through access to meaningful language, 
communication, instruction, and social opportunities 
in both the classroom and in extracurricular activities 

     

3.4 Community/ 
Agency 
Resources 

Knowledge of community agencies and resources 
available to students and families 

     

3.5 Transition Ensuring that students are involved in their transition 
planning and/or that the individualized education 
program (IEP) includes the courses needed to assist in 
meeting their desired post-secondary outcomes 
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RDSPD Staff Self-Reflection Page 5 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 - Extremely 

Domain 4: Student Instruction 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

4.1 Instructional 
Technology 

Implementing technology when providing 
instruction, as well as for student‐led projects 
and real-world applications 

     

4.2 Student-Specific 
Programming 

Implementing evidence-based instruction and 
materials that are designed to meet student-
specific needs 

     

4.3 General 
Curriculum 

Scaffolding instruction that is aligned with 
enrolled grade-level standards to meet individual 
student needs 

     

4.4 DHH Specific Providing instruction in areas unique to students 
who are DHH (e.g., communication and language 
development, auditory and listening skill 
development, use of technology, self-advocacy, 
social skills) 

     

4.5 Literacy Including all of the developmentally-appropriate 
core components of literacy during instruction 

     

4.6 Hearing 
Assistive 
Technology 

Conducting daily listening checks and ensuring 
that staff are using recommended amplification 
devices in all instructional settings 
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RDSPD Staff Self-Reflection Page 6 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 - Extremely 

Domain 5: Progress Monitoring 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

5.1 Collection and 
Use of Data to 
Monitor 
Student 
Communication 
Proficiency 

Collecting data to monitor student progress in 
language development and communication 

     

5.2 Collection and 
Use of Data to 
Monitor 
Students’ 
Progress in the 
General 
Curriculum 

Using consistent procedures to monitor student 
progress in enrolled grade-level standards 

     

5.3 Collection and 
Use of Data to 
Monitor 
Acquisition of 
Literacy Skills 

Implementing consistent techniques for 
monitoring student growth in the core 
components of literacy 

     

 

 

 



RDSPD PROGRAM REVIEW GUIDE P A G E  | 103 

   

  

 TXSSN.ORG/RDSPDREVIEW 

 

 

RDSPD Staff Self-Reflection Page 7 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 – Extremely 

Domain 6: Program-Wide Policies and Procedures 

Indicator What is your confidence level in the following 
topics? 

1 2 3 4 5 

6.1 Program-Wide 
Communication Plan 

Applying the program communication plan to meet the 
individual needs of students 

     

6.2 Family Supports Knowledge of family events sponsored by other agencies and 
organizations, such as those offered by the State Outreach 
Center at Texas School for the Deaf (SOC at TSD), Texas Hands 
& Voices, and the Office of Deaf/Hard of Hearing Services 

     

6.3 Hearing Assistive 
Technology 
Maintenance 

Troubleshooting amplification and hearing assistive technology 
and implementing the appropriate process for requesting 
support, maintenance, and/or repairs  

     

6.4 Staff Collaboration Collaborating with other deaf educators through networking 
opportunities such as a professional learning community or 
discussion groups 

     

6.5 DHH Assistive 
Technology 
(Telecommunication
s/Alerts) 

Instructing students on using assistive technology such as visual 
emergency alerting systems and video phone 

     

6.6 Appraisal Evaluating RDSPD staff or collaborating with those who do and 
helping staff members with their professional growth through 
personalized professional development, coaching, or other 
means. [Administrators] 
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RDSPD Staff Self-Reflection Page 8 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Please indicate your confidence level with each of the indicators.  

1 – Not at all; 2 – Not very; 3 – Moderately; 4 – Very; 5 – Extremely 

Domain 7: Qualified Providers 

Indicator What is your confidence level in the 
following topics? 

1 2 3 4 5 

7.1 Appropriate 
Licensure/ 
Certification and 
Training for All 
DHH Staff 

Collaborating with human resources to ensure 
that all staff members hold the required 
certifications or licensure for their position 
[administrators] 

     

7.2 Communication 
proficiency of 
staff 

Communicating at a high level of proficiency in 
the various modes used by students 

     

7.3 Recruitment & 
Retention 

Recruitment and retention of qualified staff 
[administrators] 

     

7.4 Professional 
Development: 
Deaf/Hard of 
Hearing 

Accessing professional development 
opportunities offered by agencies and 
organizations such as Texas Education Agency, 
Texas Sensory Support Network, SOC at TSD, 
Education Service Centers 

     

7.5 Professional 
Development: 
General 
Curriculum and 
Instructional 
Strategies 

Accessing general education professional 
development and implementing general 
education curriculum and instructional strategies 
while scaffolding to meet individual student 
needs 
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RDSPD Staff Self-Reflection Page 9 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

 

Staff PD Questionnaire - Likert Scale 

Have you received formal professional development/coursework in any of the following topics, and to 
what extent do you feel the training prepared you for each element in your teaching? 

 
No training Not 

prepared 
Somewhat 
prepared 

Well 
prepared 

Hearing assistive technology - use, troubleshooting     
Instructional best practices     
Auditory, speech, and language development     
Literacy development     
American Sign Language     
Listening and spoken language     
Deaf with disabilities     
English learners     
Expanded Core Curriculum DHH (ECC-DHH)     
General education instruction     
Behavior     
Evaluation     
Communication evaluation     
Progress monitoring     
Staff collaboration     
Consult services     
Gathering data     
Community resources     
Involving parents actively in the ARD process     
Data-driven decision making and programming     
Scaffolding instruction     
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RDSPD Climate Survey Page 1 of 5 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

RDSPD Climate Survey – Sample* 
The Regional Day School Program for the Deaf (RDSPD) Climate Survey is part of the information 
gathered from staff. This survey is for school personnel with responsibilities for teaching or 
providing services for students within the RDSPD. 

Individual survey data is confidential. Program results will be included in the peer review 
summary and can be used to guide program continuous planning efforts.  

*Program-specific link to the electronic survey will be provided in the RDSPD’s Program Review 
Library. Complete survey available as a reference at txssn.org/programforms. 
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RDSPD Climate Survey Page 2 of 5 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

RDSPD Climate Survey 
This survey is for school personnel with responsibilities for teaching or providing services for 
students within the RDSPD. Individual survey data is confidential. 

1. Please identify your role in the program. Select all that apply if you have multiple roles. 

a. Supervisor/coordinator/program administrator 

b. Early intervention 

c. Campus deaf education teacher 

d. Itinerant deaf education teacher 

e. Interpreter 

f. Paraprofessional 

g. Speech Language Pathologist 

h. Diagnostician/Licensed Specialized in School Psychology 

i. Audiologist 

j. Other 

2. Please identify the campus where you are based. [will be a drop-down list, district specific] 
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RDSPD Climate Survey Page 3 of 5 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Campus Support 
This section focuses on items related to how the campus supports those staff who work with 
students who are deaf or hard of hearing. 

Please indicate how much you agree or disagree with the following statements about your 
campus. 

1 - Strongly disagree; 2 – Disagree; 3 – Neutral; 4 – Agree; 5 - Strongly agree 

This school... 

3. Integrates deaf education into its daily operations. 

4. Encourages collaboration between general and deaf education personnel (e.g. 
interpreters are provided time to preview general education lessons, general and deaf 
education teachers are given ample time to plan for co-teach classes). 

5. Provides sufficient time to collaborate with colleagues regarding services for students with 
individualized education programs (IEPs). 

6. Effectively schedules legally-mandated deaf education activities (e.g. assessments, 
behavior supports, mandated meetings with parents). 

7. Provides a positive working environment for staff who serve students with IEPs. 

8. Provides effective supports for students needing alternative modes of communication 
(e.g. manual sign, communication boards, computer-based devices, picture exchange 
systems, Braille). 

9. Provides adequate access to technology for staff who serve students with IEPs. 

10. Has good communication with district personnel to support students with IEPs. 
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RDSPD Climate Survey Page 4 of 5 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

11. Views service to students with IEPs as a shared responsibility among all staff. 

12. Has sufficient resources to support deaf education programs and services. 

13. Provides ongoing professional development related to the Texas Essential Knowledge and 
Skills (TEKS) for deaf education staff. 

14. If you have any specific feedback you would like to provide regarding campus support, 
please do so here. [text box] 

Student Support 
This section focuses on how teachers and other adults on the campus support students who 
are deaf or hard of hearing within the RDSPD cluster site campuses. 

Please indicate how much you agree or disagree with the following statements about staff 
interactions with students. 

1 - Strongly disagree; 2 – Disagree; 3 – Neutral; 4 – Agree; 5 - Strongly agree 

Teachers and other adults at this school.. 

15. Contribute to the development and monitoring of student IEPs. 

16. Implement accommodations and modifications as identified in student IEPs. 

17. Make students feel welcome and a part of the school. 

18. Encourage students to participate in extracurricular activities. 

19. Have the same standards for students who are deaf or hard of hearing as their grade-
level peers in academics and behaviors. 

20. Are able to help students utilize their hearing assistive technology. 
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21. Respect the unique communication needs of all students. 

22. If you have any specific feedback regarding student support you would like to provide, 
please do so here. [text box] 

Program Support 
This section focuses on how the RDSPD supports educational goals for students who are deaf 
or hard of hearing. 

Please indicate how much you agree or disagree with the following statements about the 

RDSPD. 

1 - Strongly disagree; 2 – Disagree; 3 – Neutral; 4 – Agree; 5 - Strongly agree 

This program... 

23. Has a clearly defined transition process at all levels. 

24. Connects students and their families to community resources. 

25. Effectively communicates with RDSPD staff. 

26. Provides ongoing support for all campuses on the unique needs of students who are deaf 
or hard of hearing. 

27. Has a communication philosophy that is fully implemented by all RDSPD staff. 

28. Supports ongoing professional development to address the unique educational needs for 
students who are deaf or hard of hearing. 

29. If you have any specific feedback regarding program support you would like to provide, 
please do so here. [text box] 

 

RDSPD Climate Survey Page 5 of 5 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 
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Parent Survey Page 1 of 6 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Parent Survey – English Sample* 
All families are requested to complete the RDSPD Parent Survey. Parents will receive a letter 
that explains the purpose of the RDSPD Program Review and why their responses are 
important. The letter will include a paper version of the survey in English and Spanish, as well 
as a link to the online survey for families who prefer to complete the survey electronically.  

Supervisors will have access to the completed parent surveys. Information from the survey will 
be included in the peer review summary and can be used to guide program continuous 
improvement efforts. 

*Program-specific link to the electronic survey will be provided in the RDSPD’s Program Review 
Library. Complete survey available as a reference at txssn.org/programforms. 
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

RDSPD Parent Survey 
Dear Parents, 

The [program name] Regional Day School Program for the Deaf (RDSPD) is working to provide 
the best program that we can. To help us improve, we use a process called the RDSPD Program 
Review Process. The review process helps us examine our program and decide what areas we 
need to improve upon. Next, it guides us through setting goals and making the needed 
changes. The program review looks at seven main topics that deaf education programs should 
be addressing.  

Every four years we have a team of peer reviewers from other deaf education programs help 
with our review. They look at what we are doing as compared to the seven main topics. They 
put that information into a summary and give us ideas for updating our goals and action plan. 
The team wants feedback from parents of students who are deaf or hard of hearing (DHH) 
about our program. We want you to share your ideas by taking a Parent Survey. This will help 
us to continue to be the best we can be.  

You can complete the survey online, or you can complete the paper copy and return it to your 
child’s deaf education teacher by [date].  

To access the survey online in English or Spanish, go to [survey link].  If you fill out the form 
online, you do not need to fill out the paper copy included with this letter. 

Thank you for your help in completing the survey.  Your responses will help us better serve the 
students within our program.  If you have any questions, please contact me at [RDSPD 
Administrator Contact Info]. 

Thank you for your help, 

[Administrator Name] 

Deaf Education Administrator 

[RDPSD] Regional Day School Program for the Deaf  
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RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

RDSPD Program Review Parent Survey  
Parent’s Name (optional): ______________________ Program:__________________  

Child’s Name: ______________________ Date: ____________________  

Child’s Grade Level: ______________________  

What type of service(s) is your child receiving? (Select all that apply.) 

❏ Deaf education classroom (direct services) 
❏ General education classroom with support (e.g. with deaf education teacher or deaf education aide) 
❏ General education classroom with interpreter 
❏ Pull-out services with deaf education teacher (e.g. itinerant, periodic often weekly service) 
❏ Consult services (deaf education teacher supports general ed teacher) 
❏ Parent/infant services (with Early Childhood Intervention [ECI]) 
❏ Other:____________________________ 

Annual review meetings (e.g., admission, 
review, and dismissal (ARD) meeting, individual 
family services plan (IFSP), transition meeting): 

 Yes Not 
sure 

No Comm-
ents 

Are you able to attend annual review meetings? If 
not, what could the school do to help with this? 

        

Are you offered a pre-meeting or teacher 
conference to prepare for the annual review 
meeting? 

        

Do you feel that the teacher(s) keep you informed 
of your child’s progress? 
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Annual review meetings (e.g., admission, 
review, and dismissal (ARD) meeting, individual 
family services plan (IFSP), transition meeting): 

 Yes Not 
sure 

No Comm--
ents 

Do you feel fully informed before an annual review 
meeting? 

        

Do you feel like your input, questions, and concerns 
are addressed at your annual review meeting? 

        

Do you feel your preferences and choices are 
valued throughout your child's educational 
planning? 

        

Do you feel that your feedback is actively sought 
regarding your child's education? 

        

In annual review meetings, are you offered both a 
range of service options available to your child and 
an opportunity to review data to help you decide 
which are most appropriate? 

        

Does the program provide you with information 
regarding a range of accommodations appropriate 
for your child (e.g., assistive listening device, note 
taking assistance) and/or modifications (e.g., 
reduced number of skills addressed)? 

        

Statewide assessments (STAAR) and district 
assessments are discussed at every annual ARD for 
students in second through twelfth grade. Do you 
feel confident with the decisions made regarding 
these assessments? 
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Review Library. 

Family Needs:  Yes Not 
sure 

No Comm--
ents 

Are sign language classes offered?         

Have you been provided information to help you 
support your child at various stages (e.g., early 
intervention, transition to elementary, secondary 
transition after high school)? 

        

Does your RDSPD host/support social events (e.g., 
Signing Santa, RDSPD picnics, parent support 
groups)? 

        

Does your RDSPD host/support training events for 
families (e.g., information on hearing technologies, 
accessing video phones, smoke detectors for DHH)? 

        

Does your RDSPD program give you or your child 
opportunities to collaborate with various state 
agencies to support your child (e.g., Texas 
Workforce Commission, Office of DHH Services, 
Specialized Telecommunications Assistance 
Program (STAP), Tuition Waiver Program)? 

        

Have you been offered training(s) specific to your 
child's needs? 
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Which of the following are used to share information from the RDSPD? (Select all that apply.) 

• fliers 
• social media 
• electronic newsletters/emails 
• other ____________________  

I would like information in the following area(s) in order to increase my knowledge and skills as a parent 
of a DHH child.  ______________________________ 

Would you like to visit with a member of the peer review team in order to share more information 
about your experiences? 

● I do not need to visit with a member of the peer review team. 
● I would like to visit with a member of the peer review team. 

○ Through video conferencing before the visit 
○ In person during the visit 

Name  ________________ 

Phone Number  _____________ 

Email Address  ________________ 
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Survey of SSA Board Members Page 1 of 9 

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

SSA Member Survey – Sample* 
All RDSPD SSA board members are requested to complete the RDSPD Program Review Survey. 
SSA board members will receive a letter that explains the purpose of the RDSPD Program Review 
and why their responses are important. The letter will include a link to the online survey. 
 
RDSPD administrators will have access to the completed surveys. Information from the surveys 
will be included in the peer review summary and can be used to guide program continuous 
improvement efforts. 

*Program-specific link to the electronic survey will be provided in the RDSPD’s Program Review 
Library. Complete survey available as a reference at txssn.org/programforms. 
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Survey of SSA Board Members 
RDSPD Program Review Pilot 2021 
 
Dear RDSPD SSA Board Members, 
 
The [program name] Regional Day School Program for the Deaf (RDSPD) is working to provide 
the best program that we can. To help us improve, we use a process called the RDSPD Program 
Review Process. The review process helps us examine our program and decide what areas we 
need to improve upon. Next, it guides us through setting goals and making the needed changes. 
The program review looks at seven main topics that deaf education programs should be 
addressing.  
 
Every four years we have a team of peer reviewers from other deaf education programs help 
with our review. They look at what we are doing as compared to the seven main topics. They put 
that information into a summary and give us ideas for updating our goals and action plan. The 
team wants feedback from SSA board members about our program. We want you to share your 
ideas by participating in the RDSPD Program Review SSA board member survey. This will help us 
to continue to be the best we can be.  
 
To access the survey online, go to [survey link].   If you have any questions, please contact me at 
[RDSPD Administrator Contact Info]. 
 

Thank you for your help, 

[Administrator Name] 

Deaf Education Administrator 

[RDPSD] Regional Day School Program for the Deaf  
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

 
No Some-

times 
Yes Comments 

Do you feel the deaf or hard of hearing (DHH) students in 
your district are equally supported with appropriate deaf 
education services, whether provided at the home school 
district or the RDSPD cluster site?  

        

Does someone from your district participate in admission, 
review, and dismissal (ARD) meetings for your DHH 
students who attend the RDSPD cluster site? 

        

Do you feel the RDPSD collaborates with you and your staff 
to provide services? 

        

Do you feel informed about the current achievements and 
needs of your DHH students? 

        

Do you employ non-RDSPD AI/DHH support for your 
students? Why? 

        

Do you feel informed about the RDSPD budget and 
understand the justification for your district costs (tuition)? 

        

What recommendations do you have to improve the 
services your DHH students receive from your RDSPD? 

  

What does your RDSPD do particularly well?   
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Which of the following placements, programs, and services do you currently have DHH students 
participating in within your district or while attending the RDSPD cluster site? Select all that 
apply. 

Continuum of Instructional Settings/Placement: Yes Not 
Sure 

No Want 
Info 

Cluster site (deaf education classroom direct services)     

General education classroom with deaf education support (deaf 
education teacher inclusion support, deaf education aide support) 

    

General education classroom with an interpreter     

Pull-out/push-in services at home campus (itinerant services)     

Consult services (deaf education teacher supporting general/special 
education teacher) 

    

Early intervention (deaf education classroom ages three to five)     

Parent/infant services (birth to three)     

Other:      

Services to Students: Yes Not 
Sure 

No Want 
Info 

DHH services     

ARD-only DHH representation (no consult or direct services for DHH)     

Consult support     

Deaf education teacher support     

Other:     
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RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Services to Students – Continued: Yes Not 
Sure 

No Want 
Info 

DHH educational counseling     

Extra-curricular activities with an interpreter     

DHH transition support      

from Part C to Part B services     

from high school to post-secondary school, work, training, etc.     

Audiology support      

in your district     

at the RDSPD cluster site     

Audiology equipment management      

School-issued hearing aids/cochlear implant processors     

Personal hearing aids/cochlear implant processors      

School-issued hearing assistive technology (HAT)     

Hearing tests for DHH students      

Periodically     

Annually      

To acquire school-issued hearing aids/HAT     

For DHH students in your district     

For DHH students at the cluster site     
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Services to Students – Continued: Yes Not 
Sure 

No Want 
Info 

DHH assessment      

On-going       

Every three years for full individualized evaluation (FIE)     

“Navigating Life with Hearing Loss”- TEA-approved elective offered     

Home intervention services     

District transportation for eligibility evaluation     

to audiologists      

To otolaryngologist or ear, nose, and throat (ENT) office     

Other:     

Programs: Yes Not 
Sure 

No Want 
Info 

Statewide programs for DHH students     

ASL Storytelling through Texas School for the Deaf (Virtual)      

DHH transition fairs     

Imagination Texas (high school)     

West Texas DHH Olympics     

Social opportunities for DHH students     

RDSPD picnic       

Signing Santa     

Other:     
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RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Which of the following are provided to families of DHH students who are registered within your 
district or who attend the RDSPD cluster site? Select all that apply. 

Family support; information about local and statewide 
resources: 

Yes Not 
Sure 

No Want 
Info 

Resources – e.g., Specialized Telecommunications Assistance 
Program (STAP), video phones, tuition waivers 

    

Sign language classes, community/RDSPD     

Statewide Outreach Center at Texas School for the Deaf     

Texas Hands & Voices     

Other:     

Which of the following services and supports are provided by the RDSPD? Select all that apply. 

Best Practices: Yes Not 
Sure 

No Want 
Info 

DHH-specific teacher/staff inservice     

Collaboration with in-district professionals      

Teachers of students who are blind or visually impaired     

Occupational therapists     

Physical therapists     

Speech-language pathologists     

School district auditory verbal therapists     

Nurses     
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Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Best Practices – Continued: Yes Not 
Sure 

No Want 
Info 

Counselors     

General education staff     

Diagnostician/licensed specialist in school psychology (LSSP)     

Administrators     

SSA member/special education director     

Collaboration with outside professionals     

Early Childhood Intervention (ECI) staff     

Audiologists     

Speech-Language Pathologists (private and/or ECI)     

Auditory Verbal Therapists (private and/or ECI)     

Ear, Nose, and Throat Doctors (ENT), Otolaryngologists     

Cochlear implant teams     

ARD preparation support for general ed teachers, diagnosticians, 
support personnel, families 

    

Identification support for students suspected of being DHH     

Acquiring eligibility reports     

Facilitating medical visits     

Reading both audiological and ENT reports      
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Survey of SSA Board Members Page 9 of 9  

RDSPD Program Review Pilot 2021 

Print Copy for Reference Only - DO NOT DISTRIBUTE 

Program-specific link to the electronic survey will be provided in the RDSPD’s Program 
Review Library. 

Human Resources Support     

Interviewing potential DHH staff     

Hiring     

Communication skills screening of applicants     

Communication access issues     

Elementary and secondary class scheduling support to maximize the 
use of DHH staff 

    

Resource Support     

Legal     

Community resources     

Training/conferences for DHH and general/special education staff     

Assessment information     

Communication access information     

Other:      

 
Anything else you would like to share? [open ended question on electronic survey] 
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SMART Goal Template – Sample* 
Use the SMART goal template to help you write your goal so that it is specific, measurable, attainable, 
relevant, and timely. Consider the questions below as you write your goal. 

Goal in Mind: 
 

Specific: 
What do we want to accomplish?  
Why do we want to accomplish this?  
What are the requirements?  
What are the constraints?  

 

Measurable: 
How will we measure progress?  
How will we know when the goal is accomplished?  

 

Attainable: 
How can the goal be accomplished?  
What are the logical steps we should take?  

 

Relevant: 
Is this a worthwhile goal?  
Is this the right time?  
Do we have the necessary resources to accomplish this goal?  
Is this goal in line with our long-term objectives?  

 

Timely: 
How long will it take to accomplish this goal?  
When is the completion of this goal due?  
When am I going to work on this goal? 

 

SMART Goal: 
 

*Program-specific link to the template will be provided in the RDSPD’s Program Review 
Library. Forms are available as a reference at txssn.org/programforms.  
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Action Plan Template– Sample* 

Goal:  

Action 
Steps 

Persons 
Responsible 

Start 
Date 

Due 
Date 

Required 
Resources 

Potential 
Barriers 

Outcomes 

       

       

       

       

       

       

       

Evidence of 
Success: 

 

Tracking and 
Evaluation 
Process: 

 

*Program-specific link to the template will be provided in the RDSPD’s Program Review 
Library. Forms are available as a reference at txssn.org/programforms.  

http://www.txssn.org/programforms


RDSPD PROGRAM REVIEW GUIDE P A G E  | 131 

   

  

 TXSSN.ORG/RDSPDREVIEW 

 

 

 

 

 

 

Texas Sensory 
Support Network 
 

https://txssn.org/RDSPDREVIEW

	Acknowledgements
	Table of Contents
	Acronym Glossary
	Introduction
	Overview of the RDSPD Program Review Process
	RDSPD Program Review Purpose
	RDSPD Program Review Support Team
	Program Review Coordinator
	Peer Review Team
	Peer Reviewer Qualifications
	Roles and Responsibilities of Support Team and Program

	Overview of Phases
	Phase 1: Data Collection and Preparation
	Phase 2: Site Visit and Program Review Summary
	Phase 3: Action Plan
	Phase 4: Implementation and Program Self-Reflection


	Domain 1: Early Identification and Intervention
	Indicator 1.1 Early Identification and Child Find
	Indicator 1.2 Comprehensive Information, Support, and Services
	Indicator 1.3 Effective Transition from Part C to Part B Services
	Indicator 1.4 Monitoring Language and Communication Outcomes
	Indicator 1.5 Qualified Early Intervention Providers

	Domain 2: Assessment for Special Education
	Indicator 2.1 Assessment of Academic Performance
	Indicator 2.2 Assessment of Functional Performance and DHH-Specific Skills
	Indicator 2.3 Assessment of Language and Communication
	Indicator 2.4 Assessment of Amplification and Hearing Assistive Technology Needs

	Domain 3: Student Programming and Placement
	Indicator 3.1 Parents as Partners
	Indicator 3.2 Least Restrictive Environment
	Indicator 3.3 Communication Access
	Indicator 3.4 Community and Agency Resources
	Indicator 3.5 Secondary Transition

	Domain 4: Student Instruction
	Indicator 4.1 Instructional Technology
	Indicator 4.2 Student-Centered Planning
	Indicator 4.3 Access to the General Curriculum
	Indicator 4.4 Access to DHH-Specific Programming
	Indicator 4.5 Literacy Skills
	Indicator 4.6 Amplification Devices and Hearing Assistive Technology

	Domain 5: Progress Monitoring
	Indicator 5.1 Progress Monitoring - Communication Proficiency
	Indicator 5.2 Progress Monitoring - Progress in Grade-Level Standards
	Indicator 5.3 Progress Monitoring - Literacy Skills

	Domain 6: Program-Wide Policies and Procedures
	Indicator 6.1 Program-Wide Communication Plan
	Indicator 6.2 Family Supports
	Indicator 6.3 Amplification Device and Hearing Assistive Technology Maintenance
	Indicator 6.4 Staff Collaboration
	Indicator 6.5 DHH Assistive Technology Equipment (Telecommunications and Visual Alerts)
	Indicator 6.6 Staff Appraisal

	Domain 7: Qualified Providers
	Indicator 7.1 Appropriate Licensure or Certification and Training for All DHH Staff
	Indicator 7.2 Communication Proficiency of Staff
	Indicator 7.3 Recruitment and Retention
	Indicator 7.4 Professional Development - Deaf and Hard of Hearing
	Indicator 7.5 Professional Development - General Curriculum and Instructional Strategies
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts

	Indicator 2.1: Assessment of Academic Performance
	Possible Artifacts

	Indicator 2.2: Assessment of Functional Performance and DHH-Specific Skills
	Possible Artifacts

	Indicator 2.3: Assessment of Language and Communication
	Possible Artifacts

	Indicator 2.4: Assessment of Amplification and Hearing Assistive Technology Needs
	Possible Artifacts

	Indicator 3.1: Parents as Partners
	Possible Artifacts

	Indicator 3.2: Least Restrictive Environment
	Possible Artifacts

	Indicator 3.3: Communication Access
	Possible Artifacts

	Indicator 3.4: Community and Agency Resources
	Possible Artifacts

	Indicator 3.5: Secondary Transition
	Possible Artifacts

	Indicator 4.1: Instructional Technology
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts

	Indicator 5.1: Progress Monitoring: Communication Proficiency
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts

	Indicator 6.1: Program-Wide Communication Plan
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts

	Indicator 7.1: Appropriate Licensure/Certification and Training for All DHH Staff
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts
	Possible Artifacts


	Phase 1: Prepare
	Getting Started
	Review at a Glance
	Case Study: Texas RDSPD Review at a Glance

	Program Self-Reflection
	Case Study: Texas RDSPD Program Self-Reflection

	Artifacts
	Case Study: Texas RDSPD Artifacts and Notes

	Self-Reflections and Surveys
	Case Study: Texas RDSPD Survey Submissions

	Staff Chat
	Case Study: Texas RDSPD Staff Chat Feedback

	Planning the Schedule for the Site Visit
	Case Study: Texas RDSPD Phase 1 Feedback


	Phase 2: The Site Visit
	Site Visit Schedule
	Case Study: Texas RDSPD Schedule for One Peer Reviewer

	Opening Conversation
	Classroom Visits
	Follow-up Conversations (as needed)
	Peer Review Summary
	Closing Meeting with Administrators
	Case Study: Texas RDSPD Program Review Summary for Indicator 2


	Phase 3: Plan
	Next Steps
	Action Plan
	Prioritize Needs
	SMART Goals
	Case Study: Texas RDSPD Program Review SMART Goal

	Action Steps
	Visual of Action Plan
	Case Study: Texas RDSPD Program Review Action Plan

	Reviewing the Action Plan

	Phase 4: Reflect
	Maintaining the Action Plan
	Revisiting the Action Plan
	Allocating Resources
	Case Study: Texas RDSPD Plan Development

	Reflecting on the Action Plan
	Revising the Action Plan
	Case Study: Texas RDSPD Implementing the Action Plan

	Annual Self-Reflection
	Case Study: Texas RDSPD Annual Program Self-Reflection - Year 1

	Program Review Phase 4 Supports
	Case Study: Texas RDSPD Accessing Supports


	References
	Sample Forms
	Program Review at a Glance
	RDSPD Program Self-Reflection
	RDSPD Program Review Rubric
	Domain 1: Early Intervention
	Domain 2: Assessment for Special Education
	Domain 3: Student Programming and Placements
	Domain 4: Student Instruction
	Domain 5: Progress Monitoring
	Domain 6: Program-Wide Policies and Procedures
	Domain 7: Qualified Providers

	Staff Self-Reflection – Sample*
	RDSPD Climate Survey – Sample*
	Parent Survey – English Sample*
	SSA Member Survey – Sample*
	SMART Goal Template – Sample*
	Action Plan Template– Sample*


